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Curriculum Policy

Introduction

The school provides a continuous education for children between the ages of 3 to 13 and in
the main prepares children for the 13+ Common Entrance (CE) examinations and a range of
scholarship exams and awards. The school also ensures that students are properly prepared
for transfer to other schools when the need arises, for example by CE entry at 11+ or
through other school pre-assessment or transition procedures.

The curriculum which we offer is broad based and aims to provide a quality educational
experience for all the students in our care. Recognising each child as a unique individual,
we strive to match learning tasks to appropriate levels of ability and attainment so that all
children can gain a sense of achievement and pleasure from their learning and make
progress. Through the curriculum, pupils acquire speaking, listening, literacy and numeracy
skills and give students experience in linguistic, mathematical, scientific, technological,
human and social, physical and aesthetic and creative education. Students have
opportunities to experience a range of responsibilities as they move through the school and
these opportunities are extended and enhanced through our Learn to Lead programme. A
wide range of exciting educational visits, in house subject specific and cross-curricular
events and an ever expanding range of extra-curricular clubs all support and enhance the
learning experience for children at Winchester House.

Departmental and subject plans and schemes of work are developed with reference to this
policy.

In accordance with the School’s aims and ethos, we seek to: Our school aim is:

To develop lifelong learners with a spirit of resourcefulness and self-reliance within a warm
and purposeful community.

As a school we aim to help the children:

● Develop lively, enquiring minds, the ability to ask questions, solve problems, argue
rationally and apply themselves to tasks.

● To use language and numbers effectively and with understanding.
● To build their confidence in speaking and listening activities.
● Develop a critical understanding and respect for the environment and the world in

which they live and an awareness of the inter-dependence of individuals, groups and
nations.

● Appreciate the significance of human achievements and aspirations.
● Develop self-awareness, a sense of self-respect and a willingness to be

self-motivated and contribute to the welfare of others.
● Develop a respect for other people acknowledging that differences in their abilities,

background and beliefs bring richness into our own lives.
● Gain pleasure from joining with others in games and outdoor activities and develop

the social skills needed to live and work cooperatively
● Appreciate the fundamental British values of democracy, the rule of law, individual

liberty, and mutual respect and tolerance of those with different faiths and beliefs.
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● Be creative, through creative teaching but equally through opportunities to express
themselves through designing, creating and performing their work.

Our Approach to Learning

We take into account the ages, aptitudes and needs of all pupils, including those pupils with
an EHC (Education Health Care) Plan, departments and teachers differentiate schemes of
learning and specific lessons according to learning requirements. Our policy revolves around
four approaches for all pupils.

High aspirations are fundamental to our approach to learning at Winchester House School.
From the early stages of learning in Pre-Prep to the top of the school in Year 8, we are
focused on developing lifelong learners who thrive on challenge, adventure and a dynamic
range of educational opportunities and experiences.

Creative teaching, delivered by passionate teachers, ensures that the learning experience
is active and engaging for all ages and abilities. There are ample opportunities for students
to pursue their strengths and interests in addition to developing their curiosity, confidence
and perseverance when meeting new challenges. From Nursery to Year 4 a cross-curricular
approach creates meaningful connections in learning. Students have opportunities to
investigate, collaborate, communicate, reflect and evaluate. Above all, they are mentally and
physically busy, fully involved and fully engaged in their learning. This stimulating start in
their learning journey develops learners who are inquisitive and independent. It develops
learners who have the stamina, resourcefulness and resilience to engage with the deep and
memorable learning and skills required for Common Entrance and Scholarship exam
preparation and for the world in which they live.

Our Learners are confident communicators. They are creative, resourceful and inquisitive.
They show empathy towards others and embody the School’s moto ‘non nobis solum’, they
do not think of themselves alone. Winchester House learners collaborate, share ideas and
opinions and work together as a team. We believe in the concept of life-long learning and
believe that our challenging and creative approach fosters the desire and hunger to engage
with the world around us.

The Learning Environment takes place inside the Pre-Prep and Upper School classrooms,
the school grounds, our Secret Garden, local woods and forests, the Art and Design block,
the ICT suite, the Science laboratories, the Music block, the Sports Hall, the Games fields,
the Library, theatres, the Forum, Drama studio, the playgrounds, in prep, in tutor group time,
at meal times, in chapel and in assemblies. In fact learning happens all around us at
Winchester House, all day and every day.

Throughout the curriculum at all stages and phases from EYFS through to Year 8, pupils are
promoted to develop a wide range of skills and knowledge. As outlined below and within the
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departmental sections (from p7) opportunities are provided for pupils to acquire speaking,
listening, reading and writing skills. Literacy and numeracy are delivered throughout the
school curriculum and opportunities are taken to explore these in all subjects (please see
departmental section for specific subject information).

NURSERY AND PRE-PREP

The curriculum in Pre-Prep follows the thematic, joined up, cross-curricular, Creative
Curriculum approach.

Early Years – the Foundation Stage

Children in Early Years follow the teaching and learning requirements of the Early Years
Framework. They learn through a variety of exciting, first hand learning opportunities and
play based experiences which stimulate their imagination and engage their attention, within
the context of a creative, cross-curricular curriculum.

The primary focus in Nursery is on the core areas of learning which are:

● Communication and language
● Physical development
● Personal, social and emotional development

Whilst these remain central to the children’s learning in Reception, the specific areas of
learning which are Literacy, Mathematics, Understanding the World and Expressive Arts and
Design, become more prominent.

As part of their communication and language curriculum, children in Nursery develop their
phonological awareness skills through a variety of listening activities, rhyme, rhythm and
alliteration games (Letters and Sounds Phase 1). In Reception children rapidly progress
through a structured phonics programme (Letters and Sounds Phase 2 and 3), learning to
blend sounds together to read simple words and to segment sounds to spell. Consequently,
strong foundations are laid in early reading and writing skills.

In reception, children read on a regular basis with their Key Person and begin to take books
home to share with parents. Children also begin the Kinetic Letters handwriting programme,
building on the gross and fine motor skills as well as core strength which have begun to
develop in Nursery.  This offers a multisensory approach to learning letter formation.

Music lessons are taught by specialist teachers in Nursery and Reception. French and P.E.
are also taught by specialist teachers in Reception. In Early Years, learning dinosaurs are
introduced to the children (Triatops, Explainosaurus, Pretendosaur, Explorosaurus,
Thinkodocus, Askaraptor) to help them understand what the characteristics of good learners
are and to begin to take responsibility for their own learning. Dinosaur footprint challenges
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are sometimes offered to children in Reception to enhance their learning potential during
periods of child led learning.

Years 1 and 2

Children are allocated to a class teacher, with whom they start every day. All children enjoy a
full and exciting ‘joined up’, cross-curricular curriculum. The children are immersed in a topic
each term with a Stunning Start (eg an alien spacecraft landing), Marvellous Middle (eg a trip
to the Farm) and Fabulous Finish (eg medieval banquet for children and parents). Wherever
possible, all learning in that term relates to the topic including Geography, History, Art and
DT and Science.  Use of the Learning Dinosaurs continues.

Throughout Years 1 and 2, children read aloud in some form every day and regular
assessments are made to ensure progression. We continue the Kinetic Letters handwriting
scheme. We aim to build fluency and speed through this structured programme.

We continue the Letters and Sounds programme for our Phonics whilst supplementing other
resources as appropriate. Phonics as appropriate. Rising Stars will be introduced from
September 2019, to focus on the acquisition and retention of spellings. Speech and
Language is taught and assessed within all subjects as children share ideas and collaborate
in group work. Students have a weekly Drama lesson too and have opportunities to perform
throughout the year

We follow the White Rose Maths scheme which aims to shape assured, happy and resilient
mathematicians who relish the challenge of maths. They become independent, reflective
thinkers, whose skills not only liberate them in maths but also support them across the
curriculum. Children apply their mathematical knowledge in a flexible way.

RS (religious studies) and PSHE (Personal, Social, Health and Economic education) are an
important feature of each week and we support the children’s spiritual, cultural, moral and
social awareness and their understanding of the school’s Winchester House Way.

Specialist teaching develops further in Key Stage 1 with the addition of Swimming lessons to
the curriculum which still contains ICT, Music, French and PE. Years 1 and 2 children enjoy
the early stages of team sports in their PE sessions and after school clubs programme.

Regular reading practice at home is encouraged and word and tables work in Year 2 will also
be sent home to enable parents to support their child’s learning.

At any stage in their development throughout Pre-Prep some children can benefit from
contact with our Learning Development staff. Parents are always advised of this and
individual appointments can be arranged to discuss details.

UPPER SCHOOL

The curriculum in Years 3 and 4 follows the thematic, joined up, cross-curricular, Creative
Curriculum approach.
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Year 3

Children in Year 3 will find themselves tutor groups, based in The Seligman Building, where
they learn the bulk of the curriculum, delivered mainly by the Year 3 class teachers. The day
is longer: children finish at 5.00pm or 6.30pm. Children are set for Maths and English and
grouped for guided reading within their tutor groups.  The children enjoy a broad range of
subjects including Science, History, Geography, RS, Art, Design Technology and Drama all
contributing to the Creative Curriculum theme each term. The themed lessons and PSHE
(Personal, Social, Health and Economic education) are all taught in tutor groups by their
tutor or subject specialist teacher. Swimming, Music, PE, Games and French are all taught
by specialists and ICT is integrated into lessons with specialist support. Children sometimes
begin to be taught a musical instrument at this stage. Tables, spellings and reading work are
completed in school and often encouraged at home and or weekends to support work in
school. There are designated reading slots in school time. Children are taught the Kinetic
Letters programme for handwriting and continue to focus on phonics “Letters and Sounds”
programme that is started in Pre-Prep.

Year 4

Still based in the Seligman Building, and taught the majority of the curriculum by the Year 4
teachers. As the curriculum expands, the allocation of curriculum time to particular subjects
increases. Year 4 children begin to get a real flavour of Upper School life as they move
increasingly to the specialist teaching areas but still enjoy the Creative Curriculum approach.
Setting and grouping is the same as for Year 3.

Year 4 children still experience the longer day, if parents choose this, with a 6.30pm finish
available. Tables and Spellings will be set during lessons and practised in enrichment or
homework slots (prep) in preparation for weekly tests. Children will read to an adult at least
once a week and have set reading times built in to the timetable. Guided reading sessions
also take place weekly and children continue with the Kinetic Letters programme for
handwriting in lessons.

Year 5

At this stage much of the teaching is delivered by specialists. This development requires
greater independence and organisation and, with plenty of assistance from tutors, the
children quickly adapt to this more mature school experience. Children are now in sets for
the core curriculum subjects. Set lists are regularly reviewed and changes can be made
where appropriate. The formal day ends at 6.30pm (although students have the opportunity
to go home at 5:00pm should their parent choose) and all prep is completed at school, under
the supervision of their tutor. Some children will still be keen to read at home and brush up
on work for tests. It is during Year 5 that the majority of parents begin to discuss their
children’s future schooling with the head.

From Year 5, students are in sets for English, Maths, the Sciences and French. In groups for
ICT, Art, DT, Music, Drama, PSHE (Personal, Social, Health and Economic education), RS
and PE. Other subjects are either in sets for that subject or in sets linked to other subjects.
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The number of sets, and the use of parallel sets is determined by the makeup and ability of
the students in that subject in that year. Where parallel sets are used, the nomenclature 1a
and 1b or 2a and 2b is used in lieu of sets 1, 2 and 3. Reasoning skills are taught as a
discrete subject in year 5 to ensure that students are fully prepared for senior school
pre-testing.

Year 6

The programme at this level is similar in structure to Year 5. Latin is introduced to the
curriculum. So, too, is Key Skills – an alternative and invaluable programme focussing on
additional English, Maths, Science, French and study skills for those students who have
been identified to benefit from this intervention. Classwork and examination scores, along
with standardised tests and teachers’ observations are all taken into account as every child
approaches the final few years of their time at WHS. It is helpful, though not essential, if a
child’s future school is decided by the end of Year 6 and we would certainly bear this in mind
as we decide who might proceed to sit scholarships in Year 8.

Year 7

The final two years of CE and scholarship assessment preparation demand increasing
independence and involvement from the students in directing their own learning. In year 7
students have timetabled independent learning time, utilising a published programme of
support from teachers, students direct their learning to the greatest areas of need. Students
are also directed to certain subjects as required by their teachers and tutors support with this
intervention directing students as instructed by subject teachers. Some children, particularly
those aiming at a scholarship, will begin Greek in year 7. Towards the second half of Year 7
the potential scholars will be confirmed as certain schools expect specific preparation for the
scholarship examination. Every year, some children change course at this stage to sit
Common Entrance instead of a scholarship.

Internal assessments in year 7 are designed to best prepare students for the next steps in a
formal assessment setting and under timed condition. Decisions regarding setting for year 8
and scholarship applications are made using this data alongside formative assessments and
observations from teaching colleagues.

Year 8

Scholarship exams take place between January and May of Year 8, depending on the
particular school. Common Entrance is timed for the first week in June. Specific programmes
are built where necessary, but the majority of children have similar schedules aiming at CE
in June. It is a demanding year for the children and we ensure that the exam preparation,
along with interview practice and non-academic scholarship preparation (Music, Art and
All-rounder awards, for example) is all built into their programmes. Independent learning time
remains on the timetable for students in year 8 and this forms a vital opportunity for further
support and challenge from teaching staff.
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All Year Groups

Through our PSHE programme and assemblies we provide personal, social, health and
economic education which reflects the school’s aims and ethos and encourages respect for
other people, paying particular regard to the protected characteristics set out in the Equal
Opportunities Act 2010. We take every opportunity to make students resistant to extremism
and radicalisation and actively promote the fundamental British values of democracy, the
rule of law, individual liberty and mutual respect and tolerance of those of different faiths and
beliefs throughout our assemblies, curriculum and whole school systems and structures.
Our PSHE includes the requirements of the 2020 Relationships and sex education (RSE) -
see PSHE Policy - and relationship education curriculum and throught the PSHE syllabus
and the schools pastoral support organisation, we promote pupils’ mental health and
emothion wellbeing.

We have regard for ‘Careers Guidance and Inspiration in Schools’ (March 2015). Careers
guidance features in the form of inspirational ‘Ignite’ talks aims to encourage pupils to aspire,
be stimulated and hear from past pupils and ultimatley encourage each and every pupil to
fulfil their potential. There are also and visits by selected speakers from a range of
professions as well in our post-CE and Scholarship programme. Discussions between class
teachers and/or tutors with students and parents also take place. These conversations
enable the students to make informed choices about a broad range of career options with
the ultimate aim inspiring and encouraging them to fulfil their potential. Through this, Pupils
are given access to accurate, up-to-date careers guidance that is presented in an impartial
manner and makes for effective preparation of pupils for the opportunities, responsibilities
and experiences of life in British society. Children also volunteer and are encouraged to
fundraise for charity, increasing their awareness of others.

From time to time some children may benefit from tutoring to help them have full access to
the curriculum. As an educational establishment we do not endorse ‘hot-housing’ children
through over coaching as the child’s well-being has to be our primary consideration.
Winchester House School provides a number of pathways to support students either through
learning support or from subject teachers. If a parent is considering tuition, this should be
raised with the Assistant Head – Teaching and Learning.

The School’s Learning Development team gathers evidence and undertakes screening
assessments to support intervention. Details regarding provision for students with SEND and
EAL may be found in the Special Needs and Disability Policy.

Departmental Sections

English

Maths

Science
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French

History

Geography

Classics

Art

Design and Technology

ICT

Music

Drama

PE and Games
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OVERVIEW

At Winchester House, English is a fundamental component of the whole curriculum, as we
believe that sound literacy skills are pivotal to learning in every subject area. It is hardly
possible to over-emphasise the importance of helping children to learn to communicate
effectively through spoken and written language.

The ability to communicate on a sophisticated, precise and creative level sets us apart from
other animals. We need communication skills to equip us for everyday life. They are
required for the most basic routines to enable us to survive and function in a civilised
community.

Good language skills are also required in order to understand or express thoughts and
feelings, to cooperate or to resolve conflict, to acquire or share knowledge and to express
creativity. We believe that a solid understanding of the structures of our language is
essential for clear communication, particularly in writing.

We study good examples of the literature of our community in order to gain access to the
body of ideas and experiences that has shaped our culture through sharing great poetry and
stories.  We also try to introduce the children to the poetry and prose of other cultures.

At WHS, we are concerned with the development of the whole child. A child who can listen,
read, speak and write effectively has every reason to be confident and to have a healthy
self-esteem.

ENGLISH DEPARTMENT AIMS

The department aims to help students of all abilities to become clear, effective and
enthusiastic communicators in both speech and writing, whilst learning to receive,
understand and enjoy the communications of others through the development of reading
skills.

ENGLISH DEPARTMENT OBJECTIVES

In order to achieve the above aims, we teach or encourage the students to:

● Listen attentively, paying attention to detail, to process information and retain aurally as
much detail as they are able;

● Speak confidently in standard English with intonation, clear diction, accurate grammar
and style, taking account of the context in which they are speaking;

● Read fluently with good comprehension and to read from a wide variety of texts, for
pleasure and relaxation or to gain information; developing the skills to analyse the way
writers create meaning through language and literary/poetic techniques;

● Develop their cognitive skills, imagination, and personal expression through a range of
writing tasks using clear, concise language with accurate punctuation and grammar, in a
style appropriate for the purpose;
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● Make progress along the continuum to becoming a correct speller, using neat legible
joined handwriting;

● Make fair critical responses about their own language work, that of their peers and that of
authors and poets;

● Mature socially through working collaboratively in groups and in pairs;
● Reach for the highest standards of which they are capable, extending their achievement

in each of the above areas of the English Curriculum.

STRATEGIES FOR TEACHING

Members of the department are encouraged to:
● Make learning enjoyable and desirable.
● Promote a positive approach in a challenging and stimulating environment
● Adopt flexible teaching methods appropriate to individual tasks and students.
● Allow opportunities for class teaching, group, pair and individual work.
● Be sensitive to the range of learning styles of our students.
● Offer opportunities for students to share and celebrate their work.
● Help students to communicate their learning in a variety of ways
● Provide opportunities for students to take control of their own learning.
● Model formal writing techniques and provide appropriate assistance to support, develop

and extend children.

SPELLINGS

● Seligman students learn spellings as part of their learning work/prep.
● Students in Years 5-7 are also given spellings to learn for weekly/fortnightly spelling

tests.

GROUPINGS OF STUDENTS

● In Years 3& 4 English is taught as part of the Creative Curriculum, with some additional
discreet English lessons.

● In Year 5 English is taught in three sets, set roughly by ability.
● In Year 6 there are two sets, set roughly by ability.
● In Year 7 there are three sets, set roughly by ability.
● In Year 8 there are three sets, set roughly by ability.

Scholars will have additional sessions.
Selected students in Year 7 and 8 attend additional ILT sessions to boost learning.

POLICY FOR STUDENTS WITH LEARNING DIFFICULTIES

● All students work within mainstream classes in Years 3/4 and get the fullest access
possible to the whole curriculum, including pupils with an ECP.

● Students in Years 5-8 are set roughly by ability.
● Work in class is differentiated, by teaching or by outcome, and students who are

struggling are supported in small groups or individually by subject teachers or support
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staff (where available) either as in-class support or through individual sessions, booster
groups or Key Skills.

● ILT sessions are used for Year 7 and 8 students who need more assistance.
● All subject teachers are aware of the student profile cards and should use the strategies

identified.
● Children are screened either before or upon entry to the school.  All students are

screened in reading, spelling, maths and VR or NVR every year.
● Children may be assessed further as soon as any concern is expressed through

classroom or general observation, analysis of the child’s work, further diagnostic testing
and talking with parents/carers.

● The child’s progress and development are monitored by individual teachers and writing
of reports. Liaison with the Learning Support department is encouraged. Individual
teachers are also kept abreast of the Learning Support register and its implications.

POLICY FOR HLP STUDENTS

● We use the following subject specific criteria to identify HLP students in English
(alongside the results of exams and screening tests for reading, spelling and verbal
reasoning):

o Well-developed vocabulary & language (spoken and/or written)
o A passion for writing – and imaginative ideas
o Varied and expressive phrasing in writing
o Understanding of layers of meaning in a text
o Understanding of complex/verbal humour and irony
o The ability to formulate sophisticated and challenging questions

● We provide for these children primarily through differentiation in the classroom as
outlined above, recognising that high initial expectations followed by open-ended
questions and tasks are crucial in enabling them to do their best.

ASSESSMENT PROCEDURES

Formal assessments and exams take place as follows:
● In Years 5-8 assessments and exams are set by the HoD in consultation with English

teaching staff.
● Year 8 have formal CE trails in November and February but many opportunities are

provided during lessons to take sessions of timed CE papers in lessons.
● Year 7 have two formal assessments, based on CE papers but adapted for their level of

understanding.
● Years 5 and 6 sit one formal assessment paper.
● Assessment also takes place on a lesson by lesson basis, by listening to students’

questions and answers, evaluating contributions to discussion work and by regularly
evaluating written work.

● Formal reading and/or writing assessments will take place each term for all year groups.
● Levelling of students is constantly under review, with opportunities for moderation

whenever possible.
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MARKING

● In order to help each student to develop to their full potential, it is important that the
teacher should respond to a student’s work in a positive and timely manner.

● Ideally, all students should be allowed adequate time to proof read their work before
being submitted for marking.

● Marking objectives should be made clear to students before tasks are undertaken.
● Teachers’ written comments should follow the school’s marking policy.  Comments

should be positive and constructive, suggesting how students can improve their work,
providing details of the next steps to be taken.

● Comments may be written anywhere appropriate adjacent to the work.
● Students are given time/opportunity to act on next steps and are subsequently monitored

by the teacher.
● If correcting VSPAG the teacher will bear in mind the student’s capabilities. Spelling

corrections should be written out correctly three times by the student.  Discretion should
be exercised with students on the Learning Development Register.

EXTRA CURRICULAR ACTIVITIES / OFF SITE VISITS & EVENTS

● Theatre trips and other English-related outings and events will be scheduled regularly
throughout the school year to support students’ literary studies or their general cultural
development.

● At least one author is invited to school each year to discuss with the children the process
of writing.  Writing plans are often modified to fit in with advice or ideas given.
Storytellers are also regularly invited to school to work with children to develop their
speaking and listening skills.

● A number of school-based competitions are also organised to highlight particular areas
of the English curriculum such as poetry writing and public speaking.

● We also celebrate national events such as National Poetry Day and World Book Day in
order to raise the profile of reading throughout the school.

● The English Department run revision sessions and has recently started an Upper School
Debating Club.  It is hoped that we may have an inter-house Debating competition in the
Summer term and also compete in local/national debating competitions.
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Maths

Aims of Maths Department

“Maths gives you the confidence to look at an unfamiliar problem and choose the
appropriate skill or knowledge to tackle the task successfully”

1. To develop the children’s basic number recall skills e.g. tables, number bonds
2. To enable children to apply Maths to daily problems in life
3. To provide Mathematical skills for cross curricular activities such as Science,

Geography, Sport, ADT
4. To prepare them for QCA assessments, Common Entrance and Scholarships
5. To provide them with the opportunity to think creatively and to produce work in

groups
6. To develop analytical skills within the children
7. To develop the skill of spatial awareness
8. To ensure the children achieve a progressive and continuous growth within their

Mathematical skills
9. To train them to present their work in a clear and logical manner
10. To teach them the appropriate uses of a calculator and computers
11. To provide a sound basis in Mathematics to enable them to transfer easily to

GCSE Mathematics courses 
12. To encourage and show the enjoyment and pleasure that numbers, patterns, logic

and solutions can provide.
13. To encourage success [and therefore pleasure] wherever it can be found and at

whatever level or ability

Setting system

Children are set by ability from Yr 3 [although in the first few weeks/half term of the
Michaelmas term yr 3 are taught in mixed ability groups] and parallel teaching occurs so that
there can be easy movement from one set to another for a child if needed. Children can be
discussed at any time and moved accordingly with the Head of Department’s knowledge.
Programmes of Study

The school syllabus is built up around and based on the following guidelines/syllabi. 

1 National Curriculum Programmes of Study and Levels for Attainment Targets 1, 2, 3 and 4,
Key Stages 1, 2 and 3.

2 The National Numeracy Strategy

3 Common Entrance 11+, 13+ syllabus

4 Common Academic Scholarship syllabus and senior schools' various papers

0



Curriculum Policy

Assessment and recording

Regular testing

Children should be given weekly speed/quick recall tests on appropriate times tables and
related divisions, and if time on number bonds, number additions, and from year 6 [or 7]
regular tests should be given on decimal/percentage/fraction equivalents.

Exams

*In Years 3, 4 and 5 the children sit QCA assessments as their exams in the Summer Term.
*In Year 6 the children sit an ISEB 11+ paper plus a KS2 Mental Arithmetic test as their exam
in the Summer Term.
*In Year 7 children sit assessment tests in the Lent and the Summer Terms.
*In Year 8 children sit assessment tests at certain points in the year, and the real thing in the
Lent or Summer terms.

*Which CE/scholarship papers used when
November Assessment [Yr 8]
8 set 1 Scholarship papers
8 sets 1/2/3 Previous summer term’s 13 + CE papers and M.A. [levels 2 or 3 usually]
Lent term mocks [Yr 8]
8 set 1 Scholarship papers
8 sets 1/2/3 Previous November’s 13+ CE papers and M.A. [levels 2 or 3 usually]

Feb Yr 7 assessments
In house CE 13+ non-calc paper and M.A.
Summer exams [for Yrs 6 and 7]
Year 6 CE 11+ paper from previous January + KS2 M.A.
Year 7 Previous Jan 13+ CE papers and M.A. [usually level 2 or possibly level 3]

Other external assessments
*All year groups [yr 7] sit the relevant PTM maths test once a year [usually in the summer
term]. 
*QCA papers [both the written and the aural mental arithmetic tests] are used for Years 3, 4
and 5 as their summer term exam papers.

Preps

The preps should be made up of work that has been covered, and act as extremely valuable
revision, reiteration and consolidation exercises. Questions are set on both recent and past
work. The aim is to constantly review and reinforce past skills and knowledge. Prep sessions
[30 mins] occur during evening prep sessions for years 5 to 8.

Preps need to be marked as soon as possible and children need to do their corrections if
thought appropriate. If prep question sheets are given they could be stuck into the exercise
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book on the page before or after the prep is attempted. The prep sheets can be cut down to
size so they fit neatly into their exercise books. This stops the children from losing the
sheets, which they may need for corrections and revision. Again, it encourages the children
to be organised, neat and disciplined in their approach and attitude to work.

There are also ‘Learning Worksheets’ that children can use for prep sessions if they finish
their work.

Report writing

See school policy for system used for reports.

In the Maths reports there will be reference made to areas covered, and the strengths and
weaknesses that the child has demonstrated over the reporting period. Be honest, but offer
suggestions if possible for improvement. Don’t pretend that everything is all right if it isn’t!
The summer term report could contain the National Curriculum level achieved in the end of
year exam plus make mention of a set change is applicable so that there are no shocks the
following September.

Also mention presentation, organisation and attitude in class as and when necessary.

Calculators

The school provides calculators for children when they are needed. 

A non-scientific calculator is used up to Year 6. The model used is the Texas TI-106.

In Year 8 the children are provided with a scientific calculator when needed in class [so that
all children have the same model. This eases the actual teaching of calculators]. The
calculator is the Casio FX-85GT PLUS. Children can bring in their own if they want as long
as they are named permanently and clearly. The calculator children will now buy is the Casio
fx-85GTX, which has replaced the Casio FX-85GT PLUS.

Calculators are not a substitute for the comprehension of mathematical methods. They are
an essential part of the maths syllabus but cannot substitute having the knowledge and
methods locked in the mind. Calculators are also a useful tool for checking answers, as long
as the child is in control of the calculator and not the other way round! The children need to
know how to use calculators efficiently and correctly, and should not think that once they
have a calculator in their hands that they will automatically get the answer right!

Continuity and progression

This is a vital element of any department.
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Firstly, the syllabus itself has been written with the aim of building on skills learnt year after
year. Maths is like a spiral staircase where work is repeated and extended continuously.

Also by setting up policies on presentation, preps, calculators, teachers’ guidelines etc there
should be continuity for the children as they move on from one teacher to the next.

In the last three or four years of schooling a child will also have the same teacher [assuming
the child does not move set or a teacher doesn’t leave] which allows the teacher to get to
know the child very well, and therefore teaching time should be more efficient.

Mental maths

A lot of very good and interesting mental maths strategies have come out of the National
Numeracy Strategy. They are aimed at encouraging the understanding and use of mental
arithmetic methods by the children [and staff!].

There is a guide in the handbook to which skills should be approached in each year group,
always bearing in mind that revision of earlier work may be necessary.

The work only officially covers Years 3 to 6 but revision of Year 6 [or earlier] work in Years 7
and 8 is also required. This will keep up certain standards and skills previously learnt.

Children often find the skills and strategies they learn both rewarding and satisfying. Also
they should be sold to the children as skills that are useful in the ‘real world’ [which they are].

In the school syllabus there are certain references to mental maths work but the above
mentioned appendix completes this aspect of the curriculum. The skills need to be
incorporated into the planning of lessons and can be used as starters [or finishers] of
lessons. Constant and repeated reiteration of the understanding, methods and skills used
will drum it home.

Provision for less able and more able children

The syllabus written for Years 4 to 8 is based on the achievement of a higher set.

Therefore a weaker set/child will not necessarily achieve what is stated by the end on a
certain year. There is plenty of time built into the syllabus to allow a weaker set to achieve
what is needed in the appropriate time. The syllabus for Level 2 CE is achieved towards the
end of year 7, so if a weaker set has not got there at that point they still have two and half
terms to finish the syllabus.

In the syllabus for Years 5 and 6 there are some topics that are asterixed. These identify the
topics that can or should be left for the next year. Sometimes in the syllabus it clearly states
if a topic is for a top set or what limitations can be set for a lower set.
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There are also notes available for specific year groups, Year 6 revision sheets, and fraction
and decimal method reminders.

Rewards and Sanctions

See whole school policy.

Also:

Maths teachers need to make sure that they are rewarding children for success and for effort
in Maths. Both House Points and Commendations should be given out when appropriate.
The children should know how they could achieve these rewards and so have clear targets
to aim for e.g. attaining a certain percentage in preps, improving their times tables results
week after week…

Extra curricular activities

Quantum Theatre have been in with their KS1 and KS2 maths shows, and are likely to be
booked on a ‘once every two years’ basis.

Maths Challenges

Certain sets of children sit certain maths challenges throughout the year.

Challenge Set by Class/set

1] Primary Maths Challenge Mathematical Association Yr 5/6 top sets
2] Intermediate Maths Challenge Univ. of Leeds 8.1
3] Junior Maths Challenge Univ. of Leeds 7.1, 8.1

Some years a set 2 will take a challenge if it is thought they could cope.

Approximate dates of challenges

1] Michaelmas term [November]
2] February
3] April

There is also a Year 6 Maths Challenge [usually hosted by St Edward’s, Oxford] organised
by Douglas Buchanan, held in the Michaelmas Term. We have also been to Davenies
School for a Yr 5 maths activities/challenge day but as the distance is quite far this may not
continue; but we have taken part in the Yr 5 Summer Fields challenge in the summer term.
In 2011-12 and beyond we have occasionally taken part in the UKMT Team Maths
Challenge.
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Science

Introduction

Science, along with English and Mathematics, is a core subject in the National Curriculum,
and a required subject at Common Entrance. The department’s outcomes are:

1. A greater understanding of the physical world in which we live.

2. The development of the skills of synthesis.

3. The application of skills and knowledge in problem solving.

4. The questioning and testing of theory – The scientific method.

5. Development of independent enquiry.

Aim

The aims of the science teaching are, to inspire interest and curiosity about all aspects of
science, in order to equip all the students for an increasingly technological world. The
department aims to exceed the requirements of the National Curriculum.

Fundamental Principles

Science is important because;

● It is a body of knowledge essential to our understanding of the modern world

● The skills of observation, questioning, research, experimentation and analysis, can be
applied across the curriculum and in everyday life.

● Awareness of science prepares them for making value judgements about themselves,
their families and other relationships, the wider groups to which they belong, the
diversity in the society and the quality of the environment.

Science is a core subject in the National Curriculum. The fundamental skills, knowledge and
concepts of the subjects are set out therein. Each key stage includes or develops the
following components:

● Scientific enquiry: – ideas and evidence in science – investigative skills – planning –
obtaining and presenting evidence – considering evidence and evaluating.

● Life processes and living things: – life processes – humans and other animals – green
plants – variation and classification – living things in their environment.

● Materials and properties: -- grouping materials – changing materials – separating
mixtures of materials –patterns of behaviour.
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● Physical processes: – Electricity and magnetism – forces and motion – light and sound
– the Earth and beyond – energy resources and transfer.

Strategies for Teaching

Science is first and foremost a practical subject and therefore as much of the work as is
possible is "hands on" for the students. Background is covered to enable the students to:

● Understand the reasons why the experiment is being done.

● Anticipate, predict or hypothesise the result of the experiment.

Science lessons include whole-class teaching and learning, individual and group work.
Practical work in the three specialist scientific laboratories and prep rooms is included on a
regular basis and enables all students to access the learning. Kinaesthetic learners benefit
considerably from these experiments. A Laboratory Technician helps to prepare and clear
away and with departmental admin enabling teaching staff to focus on delivering learning.
Practical assessments conducted up to Year 6 reflect the importance placed on scientific
skills over and above those aspects of scientific education that are assessed as part of the
ISEB Common Entrance (CE) syllabus.

This is achieved in a number of ways;

● Year groups are setted in terms of ability, taking into account, literacy skills, scientific
understanding, ability to apply knowledge, assessment results, attitude to learning and
classwork ability.

● Each topic has an end of topic test that, when combined with other assessment and
screening data, allows tracking of student progress and identification of individual
weakness and strengths.

● Pupils are given extra time and help (both in class and out when required).

● Differentiated worksheets and tasks, including discovery based investigative
experiments for those students able to access this learning.

● Independent study tasks that prepare students for their future studies, reinforce the
learning done in lessons and practice required skills.

All students have the same factual knowledge requirements for CE. To help SEN students
achieve their potential and maximise their chances to achieve the level of learning required
for entrance and subsequent success at their chosen senior schools, a greater focus is put
on core scientific skills that underpin the learning requirements of CE. Classwork and
assessments are differentiated to best enable students to access the learning. Where
specific skills are required, additional time is allocated to best allow students to achieve the
required standards.

Time within the departmental schemes of learning is available to allow students to explore
aspects of science (and technology) that interest them. All students, and particularly those
for whom science is a strength or find other subjects more challenging, are encouraged to
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explore their own scientific study. These findings are either able to be incorporated into the
learning of all the students or can form a stand-alone learning opportunity.

HLP students are identified in line with the school’s HLP policy. Students with a particular
aptitude or interest for the sciences are given opportunities to deepen or broaden their
understanding through access to external visits and specific activities and clubs within the
school. STEM activities are promoted interdepartmentally to allow scientifically minded HLP
students to study the aspects of learning that they find the most engaging. Although no
senior schools offer STEM or science scholarships, the science department has a well
proven scholarship candidate preparation programme to best enable academic scholars to
excel in the science aspects of the assessments.

Presentation of work is an important skill as it forms part of the requirements for an
experiment or procedure to be repeatable and for results to be replicable. It is a
fundamental tenet of the scientific method that results are only valid if they are able to be
peer reviewed. Notwithstanding this, due regard is had of the learning outcomes and
objectives of the lesson and a focus on presentation never detracts from the learning. Eg it
may be better to get all the results from an experiment in an untidy table than to have
incomplete data in a correctly formatted table.

In year 6 students are issued with Study Books containing all the factual information that
they require for CE. We produce Revision Pack folders for all the topics covered that are
examinable at CE. These form part of the systems that enable students to work effectively,
with particular regard to enabling the students to identify areas of weakness in
understanding to help them target their revision.

Exercise books are used to make notes to help with their learning, to make rough notes
required as part of the lesson, to practice key skills and as a location for keeping
assessment and other work sheets.

If a student does not meet the minimum standards expected in a topic then time is put aside
for extra study during ILT and Enrichment. This is guided by the staff member with advice
from the Learning Development department.

Inter-departmental liaison enables the science department to integrate their topics into some
aspects of the creative curriculum syllabus in year 4 and below, to complement the learning
done in subjects where there is overlap in syllabus such as in maths and geography and to
incorporate aspects of other subjects when opportunities arise. Literacy skills are key to
scientific success and are an intrinsic part of the work completed in the laboratories.

ICT

Digital projectors and interactive white boards enable an extensive suit of computer
simulations and other learning aids to be used. Data loggers linked to departmental
computers enable technology bases experiments to be conducted and data can be
processed using standard software to help prepare students for the kind of experimental
skills that they will need in their future studies.
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Whole school Chromebooks are used in lessons for research, to complete work and for
specified students to help with their studies. Independent study tasks set on or marked with
Chromebooks further helps students prepare for senior school working practices.

Departmental Organisation

Science in the Pre–prep Department is delivered by class teachers. Science in Years 3 and
4 (Seligman) is taught by the class teachers and specialist teachers. Year 5 are taught
science by a Science specialist and Chemistry, Biology and Physics are taught to Years 6
and above by specialists in those disciplines. Science Coordinators in Pre-prep and
Seligman ensure that the science syllabus is integrated into their areas of responsibility.

Learning Environment

The three laboratories are able to be configured to teach any of the science disciplines;
however, equipment is located such that each laboratory has its own distinct feel and focus
on one of the three disciplines.

An extensive inventory of scientific equipment, fume cabinets, mains gas and water supplies,
secure chemical storage and low voltage electrical circuits enable the full range practical
experiments and demonstrations to be conducted

Outside learning is conducted in the Secret Garden and school grounds.

Departmental meetings

Regular departmental meetings of the upper school teachers enable a close liaison between
the three sciences to be maintained promotes common methodologies and systems within
the department. Individual students are able to be monitored across the three subjects and
common approaches to improve learning are able to be taken.

Assessment

Progress Tests (Science) are taken annually in Years 3-6. A practical and theory
assessment is conducted in Years 5 and 6 annually. Years 7 and 8 sit a series of
examinations that progressively prepare them for CE in the summer of Year 8.

Health and Safety

The science department Health and Safety organisation is kept in accordance with
CLEAPSS with a departmental policy, general, topic and task specific risk assessments and
integration of Health and Safety precautions into schemes of learning.

Schemes of Learning

EYFS have science integrated with their continual provision both inside and outside the
classroom. Lessons with a discrete science focus are taught within the Creative Curriculum
topics.
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Pre-Prep Science is linked to the children’s Creative Curriculum. Scientific links are drawn
within the  Creative Curriculum, the children spend up to 2 hour a week on science learning.

Year 1 and Year 2 follow the OCA guidelines for science.

All children in Pre-Prep (Nursey, Reception, Year 1 and Year 2) visit the Upper School
science laboratory once a term. In the laboratory they are taught by a science specialist and
supported by pre-prep staff.  They carry out a series of activities and investigations.

Years 3 and above follow the ISEB syllabus for science.

Schemes of learning are reviewed at least annually. A departmental teaching schedule
provides an overview of topics being studied with separate schemes provided or years
and/or topics.

All sets cover the same topic content, with work and learning differentiated to meet the
needs of the students. More able students are able to develop a broader range of skills and
achieve a greater depth of understanding. Divergence from the schemes is discussed at
departmental meetings and encouraged where it relates to current areas of interest or study
in other subjects.

Scholarship candidates cover syllabus content at a greater rate due to timing of their
examinations. Their greater abilities to effectively study independently, and to make intuitive
leaps when hypothesising and investigating new areas of study, enables a comprehensive
understanding of the CE syllabus to be achieved. The skills learned to work scientifically are
honed to allow the candidates to best demonstrate their abilities and to effectively tackle
challenging problems and to hypothesis and explain new and previously unseen
observations and results.

Science is a practical subject and as much learning as possible is conducted through
experimentation. An acquisition of knowledge is an important part of scientific grounding,
but the children are also encouraged to think for themselves. Individual and class
experiments, teacher demonstrations and their own investigations give ample opportunity for
important written work and this includes diagrams, tables, graphs, writing, copied notes and
the completion of photocopied work sheets.
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French

1. Introduction

This document is a statement of the aims, principles and strategies for the teaching and
learning of Modern Languages (currently only French) at Winchester House School.

2. What is French and what are Modern Languages?

French is a European language, a total of 49 world wide territories adopt French as a
dominant tongue, it is a Cartesian language, logically structured. MFL learning is an
important life skill, exclusive to the curriculum but accessible to all. (A2/A3)

3. Aims

The educational purposes of teaching a Modern Language:

● To develop the ability to use the Foreign language effectively for the purposes of
practical communication (A2/A3)

● To form a sound base of skills in the foreign language, these being listening,
speaking, reading and writing (A3/A6)

● To gain an insight into the culture and civilisation of the countries of the language
being taught (A6/P3/P7)

● To develop an awareness of the nature of Language and Language learning (A2/ A6/
P1/P2)

● To provide enjoyment and intellectual stimulation ( A3/ A2/ P1)

● To motivate students to continue with Language learning post KS4 ( A1/A6)

● To develop the student's understanding of themselves and of their own culture and
heritage- P1/ P7)

● To encourage positive attitudes to Foreign language learning and to speakers of
foreign languages combined with a sympathetic approach to other cultures and civilisations
A2/ P7/P3)

● To promote learning skills of more general application (e.g. analysis, memorising,
drawing of inferences) A6/ A2/ A3)

In order to fulfil these aims, each student should have the opportunity to:

● Use the target language as much as possible- (A1/ A2/ A3/ A5/ A6/ A8)

● Be creative and imaginative- (A8/ A5/A6)

● Use authentic materials
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● Use Information Communication Technology.  ( A3/ A4/ A6)

Pupils should be given opportunities, where appropriate, to develop and apply their ICT
capability or skills in their modern language studies in line with the new WHS ICT strategy.
Chromebooks are situated in three points on US site- Red chromebooks are stored between
current MFL rooms- Mobile 1 and Mobile 2. They are booked for classes on line using the
portal in house system.

4. Principles of teaching and learning a Modern Foreign Language

A Modern Foreign Language is currently a core subject at KS3 and optional at KS4 in the
National Curriculum. The fundamental skills, knowledge and concepts of the subject are set
out in the National Curriculum and are divided into four attainment targets. An Attainment
Target is "knowledge, skills and understanding" that students are expected to acquire, as
follows:

AT 1 LISTENING

The development of the student's ability to understand and respond to the spoken language.
(A1,2,3)

AT 2 SPEAKING

The development of the student's ability to communicate orally in the foreign language. ( A
1,2,3)

AT 3 READING

The development of the student's ability to read, understand and respond to the written
language. 9A1,2,3)

AT 4 WRITING

The development of the student's ability to communicate in writing in the foreign language.
A1,2,3)

(The following sheets, Appendix A, show the levels that can be gained for each of the four
Attainment Targets as set in the National Curriculum Modern Languages Document.)

The above attainment targets can be reached by each student through the Programme of
Study which sets out "the matters, skills and processes" required.

At Winchester House, French is taught from Reception up to Year 8. This means that
French is introduced in Early Years, where the emphasis is on AT1 and AT2. The National
Curriculum, which we follow, applies from KS3. The learning and teaching of French is
tailored on a departmental level to prepare and dovetail NC requirements at Y7. The
department selects topics in line with NC Areas of Experience - A, B, C. In Y7, our students
are setted according to attainment and our high achievers (Scholars) are provided with
material from KS4 and above where this is necessary to enable individual students to
progress and demonstrate achievement. Such material is presented in contexts suitable to
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the student's age and maturity. Areas of experience D and E can therefore be deemed
appropriate.

The Programme of Study for KS3 and where applicable KS4 consists of two parts which
should be taught together:

Part I - Learning and Using the Target Language

This covers the skills and understanding that should be developed through the Target
Language at both key stages. A1,2,3,4,5,6,7 &8)

Part II - Areas of Experience

This sets out the broad topic areas that provide contexts for learning and using the Target
Language at each key stage. A1,2,3,4,5,6,7 & 8)

Part I - Learning and Using the Target Language

Pupils should be given opportunities to take part in activities in the Target Language that,
where appropriate, combine two or more of the four language skills: listening, speaking,
reading and writing. When a spoken or written response is expected, it should be in the
Target Language, except where a response in another language is a necessary part of the
task, e.g. in an interpreting exercise.

1. Communicating in the Target Language- A 3/ P7/ A2/A6/P5/ A1/

Pupils should be given opportunities to:

● Communicate with each other in pairs and groups and with their teacher

● Use language for real purposes, as well as practical skills

● Develop their understanding and skills through a range of language activities, e.g.
games, role-plays, surveys and other investigations

● Take part in imaginative and creative activities, e.g. improvised drama

● Use everyday classroom events as a context for spontaneous speech

● Discuss their own ideas, interests and experiences and compare them with those of
others

● Listen, read and view for personal interest and enjoyment, as well as for information

● Listen and respond to different types of spoken language

● Read hand-written and printed texts of different types and of varying lengths, and
where appropriate, read aloud

● Produce a variety of types of writing

2



Curriculum Policy

● Use a range of resources for communicating, e.g. telephone, email, text, letters,
postcards

2. Language Skills- A1/ A2/ A3/ P1/ P2/P5/A6/A5/A8

Pupils should be taught to:

● Listen attentively, and listen for gist

● Follow instructions and directions

● Ask about meanings, seek clarification or repetition

● Ask and answer questions, and give instructions

● Ask for and give information and explanations

● Imitate pronunciation and intonation patterns

● Initiate and develop conversations

● Express agreement, disagreement, personal feelings and opinions

● Describe and discuss past, present and future events

● Skim and scan texts, for information

● Copy words, phrases and sentences

● Makes notes from what they hear or read

● Summarise and report the main points of spoken or written texts

● Redraft their writing to improve its accuracy and presentation, e.g. word-processing

● Vary language to suit context, audience and purpose

3. Language Learning Skills and Knowledge of Language- A8/ A6/ A2/ A3/ A1/ P2/
P1/ P5.

Pupils should be taught to:

● Learn by heart phrases and short extracts, e.g. rhymes, poems, songs, jokes, tongue
twisters

● Acquire strategies for committing familiar language to memory

● Develop their independence in language learning and use

● Use dictionaries and reference materials
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● Use context and other clues to interpret meaning

● Understand and apply patterns, rules and exceptions in language forms and
structures

● Use their knowledge to experiment with language

● Understand and use formal and informal language

● Develop strategies for dealing with the unpredictable

4. Cultural Awareness- A5, A6, A8, P7/ P3

Pupils should be given opportunities to:

● Work with authentic materials, including newspapers, magazines, books, films, radio,
television and on-line resources from the countries or communities of the target language

● Come into contact with native speakers in this country and, where possible, abroad

● Consider their own culture and compare it with the cultures of the countries and
communities where the Target Language is spoken

● Identify with the experiences and perspectives of people in these countries and
communities

● Recognise cultural attitudes as expressed in language and learn the use of social
conventions, e.g. forms of address

Part II - Areas of Experience

This is the content of the curriculum and is set in broad topics which should be explored
through the Target Language.

In Key Stage 3

Pupils should study Areas of Experience A, B and C.

In Key Stage 4 (where appropriate- scholarship route)

Pupils following a full course should continue to study Areas of Experience A, B and C in
greater depth and in addition should study Areas D and E.

Pupils following a short course should continue to study one of the Areas of Experience A, B
or C in greater depth and in addition should study Area D or E.

The Areas of Experience are as follows: (A1,2,3,4,5,6,7 & 8)
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Area A - Everyday Activities

This should include:

● The language of the classroom

● Home life and school

● Food, health and fitness

Area B - Personal and Social Life

This should include:

● Self, family and personal relationships

● Freetime and social activities

● Holidays and special occasions

Area C - The World Around Us

This should include:

● Home town and local area

● The natural and made environment

● People, places and customs

Area D - The World of Work

This should include:

● Further education and training

● Careers and employment

● Language and communication in the workplace

Area E - The International World

This should include:
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● Tourism at home and abroad

● Life in other countries and communities

● World events and issues

5. Strategies for teaching a Modern Foreign Language (French)

By its very nature, Language teaching has to be adaptable to the needs and learning styles
of the student, as well as to the requirements of the Summative Examination of our students.
It is our aim to allow for the following criteria: (A1,2,3,4,5,6,7 & 8)

● That all the requirements of the NC are covered in the best possible way at KS3

● That it is the wish to develop and maintain student involvement, interest and
motivation

● That the learning process is relevant to each student and to their experiences

● That each student develops a range of key learning skills

At Winchester House, the following methods are used to fulfill the aforementioned aims.
They are, of course, interchangeable and can be used in combination with each other.
(A1,2,3,4,5,6,7 & 8) (P1, 2,3,4,5,7)

● Didactic teaching used specifically when introducing a new topic or grammatical
construction

● Whole class oral, listening, reading or writing exercises

● Flash card, activities and games to introduce, recycle and consolidate new learning

● Small group work using prompt cards, role play, questionnaires and worksheets

● Pair work (oral or written) using information exercises

● Individual work using various stimuli e, e.g. a Common Entrance examination paper

● Language games and quizzes (whole class, small groups or pairs)

● Use of ICT for word-processing and use of departmental software & access to the
internet.

● Video/ audio/ DVD recordings to foster understanding of the Target Language culture
and voice

● (Carousel) listening activities (individual, pair or small group)

● Whole class tape/CD/ website work - listening and recording
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● Independent study and reading, this is an important part of the National Curriculum.
Access to Le Petit Quotidien, Pomme d’Api reviews and newspapers

● Use of DVD/ You Tube to provide target language exposure with the possibilities of
French voice and French subtitles or a combination thereof

Use of ICT- A5

Current provision consists of access to ICT facilities. Pupils are able to use French websites
on the network which promote language consolidation. Word-processing is encouraged for
the production of a final copy and increased use of Google Apps (documents, slides,
spreadsheets, drawing) is being implemented in line with the new WHS ICT strategy.
Departmental resources include a selection of stand-alone CD-ROMs. The purchase of a
network CD-ROM Clicker, and Zim Zam Zoom has been made. User licences have been
purchased for the following language website : www.linguascope.com Other, free online
resources used include www.languagesonline.com, www.primarylanguages.org.uk,
www.ictgames.com/datechartfrancais.html , www.monjquotidien.com (junior newsround)…

Cross-curricular links

Modern Languages contribute significantly to numerical skills-- A4

Mentally

Pupils are given opportunities to practise mental arithmetic wherever possible:

● Currency conversion

● Shopping bills/café bills

● Ticket prices - travel and transport/concert/theatre/matches

Orally- A4

● Counting in French

● Cardinal and ordinal numbers

● Time 12 and 24 hour clock

● Fractions (in the context of time - quart, demi(e))
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Writing- A4

Numbers appearing in written work should be written as words. Dates and prices can be
written as numbers. We require the students to write times in full as this helps them with
accuracy in the Target Language.

Handling Measurement- A4

Pupils are given the opportunity to handle measurements practically as well as theoretically.

● Height and weight

● Shopping: weights and measures

Collecting and Handling Data- A4/ A5/A8

Where appropriate in the Scheme of Work, students are given the experience of collecting,
using, interpreting and presenting a wide range of date to include:

● The making of predictions

● The drawing of conclusions

● Tables

● Diagrams

Modern Languages contribute significantly to oracy skills- A3

The following skills are identified within each area of the curriculum and are developed in the
classroom:

● Listening with concentration, comprehension and understanding. It is important to
develop the skill of communicating in different situations and contexts, whether formally
within the classroom or socially outside the classroom

● Vocabulary skills: A knowledge of vocabulary, which is both general and subject
specific, is taught to enhance the students oracy skills and develop their knowledge of the
subject
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● Confidence: Modern Languages encourage self-confidence in the student's ability to
express themselves coherently and relevantly in a variety of situations

● Discussion skills: "Listen - understand - communicate". Group/pair discussion skills
contribute to oracy and promote listening skills

● Hypothesis/empathy:  This can be developed through the use of role play

● Questions: It is important to develop the skill of asking relevant and pertinent
questions

Modern Languages contribute significantly to literacy skills- A2,3,6

● Handwriting:  To be clear and neatly presented

● Presentation:  All work is dated in the target language and the title is underlined

● Sound formation: Exposure to the structure of sound formation within the target
language

● Sequencing:  Promoting an application of syntax in the target language

● Location: The transferring of information from one medium to another, e.g. labelling
a diagram from a given vocabulary bank

● Prediction: Pupils are provided with evidence and encouraged to predict the likely
outcome, e.g. the ending of a reading passage

● Substitution: Selecting an answer based on previous knowledge from a given
selection, e.g. MCQ

● Organisation: The extraction of information from text and transferring it to another
form

● Paraphrase and summary: Pupils are required to represent provided material in their
own words.  This promotes spelling and expression skills

Modern Languages have cross curricular links with Maths, ICT, the Classics, Geography,
History, Music, Art, RS and the Physical Sciences.

Equal Opportunities- P7/ P3
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The Modern Languages Department adheres to the Winchester House School equal
opportunities policy and we believe that we should provide an environment in which every
student can achieve maximum potential, regardless of race, creed, gender or ability.

Differentiation

The Modern Languages Department differentiates by outcome, by task and by time. This is
applied at all attainment levels and as required to the best of our abilities within a set or
group. Higher able/ Bilinguals register and LD register are consulted as well as subject
specific needs for differentiation achieved by using a combination of the following strategies:

● Using different resources with varying degrees of complexity

● Using different quantities of resources

● Giving different tasks, with different amounts of support

● Using a variety of teaching and learning styles

● Targeting questions to the level at which a student is expected to respond

● Writing activities that are stepped by level of difficulty

● Pacing the individual learner according to their attainment

Differentiation within the Department is designed to enhance the learning experience of the
least able, the average student and the most able. Pupils on the LD register are supported
by the class teacher and, in conjunction with LD staff, as required. The MFL Dept liaises
regularly with the LD Dept.

6. Homework/ Prep Policy

Any prep set must be appropriate to the needs and skills of the student. It is set iaw with the
school’s independent learning policy.

7. Strategies for assessment- A1/ A7

Informal assessment is an ongoing process during lessons, as teachers assess students'
knowledge, understanding and skills from their listening, speaking, reading and writing.
Assessment is used in a formative way and the Attainment Targets for MFL are used to
benchmark progression.  (See Appendix B)
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Regular tests are part of informal summative assessment as are yearly exams. In Y8 formal
summative assessment takes place in the form of Common Entrance 13+ Examinations-
Levels 1 and Levels 2 though WHS has yet to enter a Level 1 candidate or in the form of an
Independent Public School Scholarship Examinations. Assessment within the Department is
recorded for reporting purposes and informs setting.

8. Recording and Reporting- A1/ A7

The Department reports in writing in accordance with Whole School reporting Schedule and
policy. This usually means at the end of each term on each student. There is also a
numerical attainment placing with brief comments, if necessary each Half Term. The MFL
Department keeps records of student attainment for each Attainment Target on a
standardised departmental set grid. The Department adheres to the School reporting policy
and allocates a numerical effort grade, attainment percentage, set average percentage and
placing (AA, A, B, C, D).

9. Role of Head of Department for Modern Languages

The HoD's role is to:

● Promote and monitor best practice within the Department

● Support colleagues in their development of appropriate work plans, the
implementation of the scheme of work and in assessment and record-keeping activities

● Manage and deploy the departmental budget and take responsibility for the purchase
and organisation of whole school teaching resources for French

● Keep up-to-date with developments in MFL education, including attending relevant
courses, and disseminate information to departmental colleagues, including details of
suitable Inset opportunities

● Monitor students' work in French, and work closely with colleagues on any action
needed

● Foster a collaborative working ethos (weekly meetings, team work and departmental
activities)

● Ensure differentiation is effective and appropriate. Evidence sought in observing
student work and weekly meeting slot dedicated to feedback on student progress. Tuesdays
10.50-11.50am-2019-2020.
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10. Extra-curricular activities

Current or recent ventures :

● Dept portfolio book stored and displayed in AVW classroom ( Mobile 1)

● Poetry Day- MFL 03/10/19 Y5-8

● Summer French competition for Year 5 rising year 6- theme: La famille

● Summer French competition for Year 6 rising year 7- theme: Bon appetit! ( MFL
assembly took place 10/19 for presentation of winners and celebrating their success as a
school community.

11. Health and Safety issues- as per Whole school Policy

The Department adheres to the School Health and Safety Policy for requirements regarding
safety in the classroom and on visits. Additional classroom RAs are in place in Google
drive- Staff information- Curriculum- French area.

12. Catalogue of resources

● Text book: Equipe (1-2-3-(4)) Used as a guideline to SoW.

● Photocopiable worksheets - copy masters from the text book and own made/ shared/
bought resources

● Native Speaking staff-

● Flashcards

● Topic based photocopiable resources

Projector and You tube or other /DVD

dvds recorders

● CDs and online downloads containing authentic language material

● Games and puzzles

● Interactive Whiteboards – all 3 language classrooms

● CD-ROMs (varied)

● Networked software packages and site membership - Linguascope,
Languagesonline, Zim Zam Zoom,

● Classroom French library books
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● Dictionaries

● Maps of France and other French speaking territories

● Booklets, realia, pamphlets and other miscellaneous resources

13. Strategies for use of resources

Our strategies are varied and can differ for the same resource in a bid to meet the learning
needs of the individual. For example, a copy master may be adapted to offer extra or less
support to ensure differentiation occurs. Many of our resources are accompanied by a
teacher's manual, discussed regularly for best practices and weekly Dept meetings offer
AOB opportunities to share ideas..
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APPENDIX A

Attainment Target 1:  Listening and Responding

Level 1

Pupils show understanding of simple classroom commands and short statements or
questions on topics of close personal interest. They understand speech spoken clearly and
at a reduced speed, face-to-face or from a good quality recording. They may require
considerable support by means of repetition and gesture.

Level 2

Pupils show understanding of a range of familiar phrases including everyday classroom
language and instructions for setting tasks. They respond to a clear model of standard
language spoken at reduced speed, but may need items to be repeated.

Level 3

Pupils show understanding of short passages (normally up to about 50 words) made up of
familiar language, spoken at near normal speed but without interference. They identify and
note main points or details.  They may require texts to be repeated in short sections.

Level 4

Pupils show understanding of longer passages e.g. instructions, messages and dialogues,
normally up to about 80 words of familiar language in simple sentences. They identify and
note main points and details and may disregard redundant material and may require
repetition when the text is spoken at near normal speed.

Level 5

Pupils show understanding of short extracts of spoken language, which include familiar
words, phrases and material across various contexts, including past and future events. The
language heard is spoken at near normal speed in everyday circumstances with little or no
sound interference.  They may require repetition.

Level 6

Pupils show understanding of extracts of spoken material, including short narratives, across
various contexts. They understand main points and specific details. When language is
spoken at normal speed, students cope with some background noises, hesitancy etc. but
they still may require repetition.

Level 7

Pupils show understanding of a range of spoken language, which contains some complex
sentences and some unfamiliar material. They understand both gist and details in everyday
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situations including some 'fast' speech, for example brief news items taken from radio or
television.

Level 8

Pupils show understanding of a variety of types of spoken language, including some in which
opinions and points of views are expressed. When listening to familiar and some less
familiar material, they may draw inferences and recognise different attitudes and emotions.

Exceptional Performance

Pupils show understanding of a wide range of factual and imaginative speech, some of
which expresses different points of view, issues and concerns. They summarise in detail,
report and explain extracts, orally and in writing. They develop their independent listening by
selecting from and responding to recorded sources according to their interests.

Attainment Target 2:  Speaking

Level 1

Pupils respond very briefly, with single words or short phrases, to what is seen or heard,
within topics of immediate personal interest. Their pronunciation may be very approximate
and they may require much support from the teacher's model and from visual clues.

Level 2

When prompted students give short, simple responses. They describe people, places or
objects with single words. They use stock phrases to ask for help. Their pronunciation may
be approximate and the delivery hesitant.

Level 3

Pupils are beginning to take part in brief prepared tasks of two or three exchanges.
Although they use memorised language, they show that they can substitute items of
vocabulary to vary questions or statements. They use short set phrases to express feelings,
likes and dislikes.  They may require prompting.

Level 4

When provided with visual clues, students take part in simple conversations of three or four
exchanges. They speak with approximate intonation, but may be hesitant. Using cues, they
may give a short presentation on everyday activities or interests, giving reasons for their
preferences. They are beginning to use their knowledge of language to adapt and substitute
words and phrases.

Level 5
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Pupils take part in short conversations on basic topics, expressing feelings and opinions in
simple terms. They are beginning to refer to recent experience and future events. However
there are still inaccuracies and they may not be understood immediately.

Level 6

Pupils initiate and develop conversations on familiar topics and experiences, including future
and past events. They are learning to cope with gaps in their knowledge. Though they may
still be hesitant, they are normally comprehensible to a native speaker who is used to
dealing with foreigners.

Level 7

Pupils give and justify opinions when discussing matters of personal or topical interest. They
adapt language to deal with unprepared situations. They speak confidently with good
pronunciation and intonation. Their accuracy is such that they are usually readily
understood.

Level 8

Pupils show increasing confidence in dealing with unpredictable elements in conversations
or with people who are unfamiliar. They discuss facts, ideas and experiences, using a range
of vocabulary, structure and time references. Their pronunciation and intonation are good
and their language largely accurate. They are aware that different registers are used for
different purposes.

Exceptional Performance

Pupils discuss a wide range of factual and imaginative topics, giving and seeking personal
views and opinions in informal and formal situations. They speak fluently, with consistently
accurate pronunciation, and show an ability to vary intonation. They give clear messages
and make few errors.

Attainment Target 3:  Reading and Responding

Level 1

Pupils show understanding of single words presented in a familiar context in clearly
presented script.  They may require visual support.

Level 2

Pupils show understanding of familiar short phrases. They use exercise books, textbooks or
glossaries to find out the meaning of new words. They show that they can match sound to
print by reading aloud individual familiar words.

Level 3
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Pupils identify and note specific details in short familiar texts or dialogues (up to about 50
words) printed in books or word-processed. They are beginning to read independently,
selecting a book or text from a structured reading scheme and learning to use a bilingual
dictionary or glossary to look up new words.

Level 4

Pupils show understanding of stories and factual texts, printed or hand-written of up to about
80 words. They identify and note main points or specific details and disregard redundant
material. With their increasing awareness they are beginning to deduce the meaning of
unfamiliar language, using the context or linguistic clues.

Level 5

Pupils show understanding of written materials from various contexts, including narratives, of
up to about 100 words. Their independent reading includes authentic materials such as
information leaflets or databases. They prepare brief reviews, oral or written of what they
have read. They are becoming more confident in their use of reference materials including
bilingual dictionaries.

Level 6

Pupils show understanding of main points and details in texts from various contexts. The
material includes opinions and points of view. In their independent reading they scan a
magazine for a story or an article of interest, or select a book appropriate to their
competence.

Level 7

Pupils show understanding of a range of texts on familiar topics, which may include complex
sentences and unfamiliar language. They use reading as a stimulus for speaking or writing,
using reference materials as appropriate. If required to read aloud, for example to pass
information over a telephone line, they can be readily understood.

Level 8

Pupils have begun to read on unfamiliar topics including materials in which different points of
view are expressed. They show an understanding of attitudes and emotions. When
searching for information, they may consult a range of reference sources. Their choice of
independent reading includes fiction, and there is evidence that they may make use of new
vocabulary and structures encountered in their reading to respond in speech or writing.

Exceptional Performance

Pupils show understanding of a wide range of factual and imaginative texts, some of which
express different points of view, issues and concerns, and which include official and formal
material. They summarise in detail, report and explain extracts, orally and in writing. They
develop their independent reading by selecting and responding to stories, articles, books
and plays, according to their interests.
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Attainment Level 4:  Writing

Level 1

Pupils copy familiar words correctly from a card, book or board. They perform activities such
as labelling and simple gap filling.

Level 2

Pupils copy familiar short phrases correctly. They may write or word process simple signs,
instructions or set phrases used regularly in class. When they write the names of familiar
objects from memory, their spelling may be approximate.

Level 3

Pupils write two or three simple sentences using exercise books, textbooks, wallcharts etc.
They write short phrases from memory. Their spelling is at least phonetically plausible,
showing that they are beginning to match sound to writing.

Level 4

Pupils write a short paragraph largely from memory. They may adapt a model by
substituting individual words or set phrases. They are beginning to make use of dictionaries
and glossaries.

Level 5

Pupils produce a paragraph in which they seek and convey personal information, feelings
and opinions. They are beginning to apply basic elements of grammar in new contexts and
to adopt correct word order, but there may still be many inaccuracies.

Level 6

Pupils are beginning to plan the structure of their writing, using reference sources. Where
appropriate they refer to past and future events, and use both formal and informal styles, for
example writing to a hotel or keeping a diary. They give a clear message, although they still
make mistakes.

Level 7

Pupils produce paragraphs on real or imaginary subjects. They ask about matters of
personal or topical interest. Using a range of reference sources, they edit and redraft their
writing to achieve greater accuracy, precision and variety of expression. Although there may
be inaccuracies the meaning is usually clear.

Level 8

Pupils express and justify ideas, opinions or personal points of view. They produce longer
sequences in which spelling and grammar are generally accurate and the style is
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appropriate to the content. They use reference materials to improve accuracy and to vary
their style of writing.

Exceptional Performance

Pupils write coherently and accurately on a wide range of factual and imaginative topics.
They choose the appropriate form of writing for a particular task, making effective use of
resources to vary the style and scope of their writing.
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APPENDIX B

AT1 Listening and Responding

In Listening and Responding, progression is characterised by:

● Increased speed of response and greater depth of understanding

● Growing competence in dealing with complex texts, tasks and unpredictable
elements

● Increased confidence in deducing meaning from the grammatical context

Progression in the Level Description Examples of Typical Performance

Levels 1 - 3

Pupils respond mainly to a short stimulus that is clearly presented with visual or oral support
as necessary. Answers are clearly right or wrong. Pupils are not dealing with interference,
such as background noise or hesitancy in recorded speech. A great deal of repetition may
be needed for some students. Many of the tasks are based on a limited range of familiar
vocabulary.

● Pupils show understanding by pointing to pictures of named items

● Pupils understand brief classroom instructions in the target language

Levels 4 - 6

Pupils characteristically understand longer passages made up of simple sentences. The
information they are looking for will usually occur sequentially. Pupils respond to passages
which may sometimes contain natural interference such as hesitancy or background noise
(street noises/market noises/station noises). Pupils are starting to show confidence in their
first reactions and do not always rely on repetition. From Level 5, students recognise an
opinion but their understanding may sometimes be partial, particularly in more complex
passages. There is an element of 'best guess' about their responses. From Level 6,
students increasingly supply evidence to justify why the opinion is held.

● Pupils show understanding of a regional weather forecast

● Pupils respond appropriately to complex classroom instructions in the target
language
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● Pupils write down details of train times and ticket prices given over the phone

● Pupils phone a friend to make arrangements to go out, after listening to alternative
possibilities and prior commitments

Level 7 onwards

Pupils respond to speech in which the speed of delivery and the level of interference are as
they would be in real life. They understand complex sentences. The range of language
covered and the depth of understanding is almost total and students appreciate subtleties of
meaning. Speed of response and the confidence with which it is made, help to differentiate
between the levels of performance. A balance between appropriate responses and
spontaneity indicates the highest attainment.

● Pupils respond appropriately and readily to any instructions in the target language

● Pupils listen to a discussion of a particular issue and recognise attitudes and strength
of feeling

AT2 Speaking

In Speaking, progression is characterised by:

● Improved pronunciation and intonation together with increased speed and fluency of
response

● Increased readiness and ability to use the target language routinely in the classroom

● Greater confidence when dealing with unpredictable elements

● Increase ability to vary language, with a range of suitable structures and vocab in
different topic areas

● Greater understanding and correct application of language rules

● Increased readiness to use complex language when appropriate

Progression in the Level Description Examples of Typical Performance

Levels 1 - 3

The range of the language the students use is mostly narrow and related to topics of
immediate personal interest. Delivery may be slow and hesitant and pronunciation varies
from very good to just recognisable. There may be mistakes, but students can be
understood within the confines of the classroom. Most students responses are based on
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memorised language, that they do not need to change. However at Level 3, they substitute
nouns and short phrases, showing some awareness of the need to make grammatical
adjustments.

● Pupils name familiar items and repeat new words and phrases

● Pupils ask for help and permission in the target language

● Pupils express agreement/disagreement in very simple terms

● Pupils substitute short phrases: je vais au cinéma (au collège)

Level 4 - 6

Pupils make longer responses and use a wider range of language. Pupils' pronunciation,
intonation and accuracy are such that they can usually be understood, with a degree of
patience and effort on the part of the listener. Performance at Level 4 is sometimes hesitant,
but by Level 6 there is greater assurance. Pupils dependency on visual or other cues
lessens, although prompts may still be valuable in generating more sophisticated responses.
Progression involves students consistently showing greater precision and accuracy in the
responses that they generate. At Level 4 students are beginning to adapt stimuli. At Level 5
they use tenses other than the present, although they may show a partial understanding by
inaccurate, but clearly recognisable attempts to apply rules of tense formation. By Level 6,
students have a firm grasp of tense and sentence structure and can switch easily between
first, second and third persons, use infinitives correctly and understand word order.

● Pupils give simple reasons for liking/disliking different TV programmes or school
subjects

● Pupils talk to a partner about out of school activities, seeking and giving information
and opinions

● Pupils use only one part of a compound verb

● Pupils phone a friend to make arrangements to go out, after discussing alternative
possibilities and prior commitments

Level 7 onwards

Pupils show confidence, flexibility and adaptability in conversations of varying lengths. They
listen carefully and respond and interact appropriately. Pupils can speak on a wide range of
topics. They have a sound grasp of language rules. They use complex sentences and an
extended range of tenses.  Pronunciation is consistently good.

● Pupils readily communicate in the target language with minimal prompting
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● Pupils discuss at length an issue that is important to them

AT4 Writing

In Writing, progression is characterised by:

● Increased speed and fluency of response

● Improved accuracy and precision in the use of language

● Readiness to experiment with language

● Increased ability to vary and adapt language to suit the purpose

● Greater understanding and application of language rules

● Increased use of a range of structures and vocabulary in different topic areas

Progression in the Level Description Examples of Typical Performance

Levels 1 - 3

Pupils responses are relatively brief and the range of language they use is likely to be
narrow and relate to topics of immediate personal interest. The increasing accuracy, range
and amount of language students produce from memory reflects their progress at these
levels. Spelling and handwriting can be understood by their teacher. At Level 3 they
substitute nouns and short phrases, showing some awareness of the need to make
grammatical adjustments.

● Pupils copy words as an aid to learning

● Pupils copy set phrases used regularly in class

● Pupils write in very simple terms about themselves, family and friends

Levels 4 - 6

Pupils make longer responses and use a wider range of language. Accuracy is typically
such that a degree of perseverance may be required on the part of the reader (especially
where they have tried to personalise and add greater detail). Progression involves students
consistently achieving greater precision and accuracy in their writing. At Level 4, students
change the person, number or case when adapting stimuli. At Level 5, they use tenses
other than the present, although they may show partial understanding by inaccurate
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attempts to apply the rules of tense formation. By Level 6, they have a firm grasp of tense
and structure. They switch confidently between first, second and third persons, use
infinitives correctly and have some understanding of word order where this is relevant. The
verbs they use to express past, present and future events are increasing accurate.

● Pupils fill in an official form or personal ID

● Pupils use articles and adjectives correctly in respect of gender, checking when they
are unsure

● Pupils adapt a letter to suit their own purpose

● Pupils write to a penfriend to explain what they did on a recent family holiday

Level 7 onwards

Pupils characteristically write well-formed sentences with increasing grammatical accuracy.
They use complex sentences and an extended range of tenses to express more precise time
or mood as required. Pupils use and adapt the styles of formal writing as well as those of
informal writing.  They show flexibility.

● Pupils write a personal account of a recent event for the school magazine, or write a
letter to express an opinion about a TV programme or series
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History

Introduction 

History  is a compulsory subject in the National Curriculum for primary schools and at Key
Stage 3. For Common Entrance, it is hoped that candidates will attempt papers in History
and senior schools expect the majority of candidates to offer History.

Our Principles

● History helps us understand how our world evolved.

● History helps us develop the skills to look beyond the headlines, to ask questions
properly, and to express our own opinions.

● History trains our mind and teaches us how to think and process information.

● The study of History helps to develop a ‘rounded’ individual with an understanding of
both past and present.

● The study of historical events and people is enjoyable.

● History can help us to make sense of many other subjects.

● A lack of historical knowledge prevents people from truly understanding the world they
live in.

● History helps us understand the origins of modern social and political problems.

● History lets us learn how and why people behaved as they did.

● History helps us to appreciate that, just as today, people in the past were motivated in
complex and inconsistent ways.

AIMS OF THE HISTORY DEPARTMENT

Foremost, History lessons should be enjoyable. The aim of our History syllabus and of our
History lessons is to engender enthusiasm and to inspire our students to take an interest in
History both here at Winchester House and throughout their lives.

Our History teaching throughout the school encourages an enjoyment in the sense of the
story as well as success in the application of vital historical skills such as evaluation of
evidence and analytical and narrative extended writing. Children have access to a variety of
teaching methods including ICT-based approaches and audio-visual learning. As well as the
school library, the History room in the Upper School is also stocked with a supply of History
books which the children are encouraged to use. Furthermore, we see the value in historical
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trips and outings and we aim to give children opportunities to take part in these as they
progress through the school.

At the end of the day, however, we want every student to gain the highest possible standard
in History at either Common Entrance or Public School Scholarship.  

A summary of aims from the ISEB History syllabus is written below and endorsed by the
department.

● Inspire a love of History.
● Enable students to consider the ways in which the past influences the present.
● Stimulate curiosity about the way of life of people living in the past.
● Develop students’ understanding of their own and others’ inheritance.
● Encourage the use of source material in the general teaching of the subject
● Treat both the learning of facts and acquiring of skills as vital, linked components of

the subject

PRINCIPLES OF TEACHING AND LEARNING

● Provide a lively, supportive and secure learning environment

● To develop careful, analytical thinking and an ability to consider evidence - Fake News
radar!

● Discover the needs and potential of students with the aim of providing the best possible
education and care for each individual child

● Increase self-esteem and confidence by encouraging and enabling all children to excel,
bearing in mind his/her own ability

● Teach children to respect the individuality of others and to understand and value their
own individuality

● Teach children to exercise their individuality to the best effect in the group situation 

● Teach children to take increasing responsibility for themselves and for their actions

● Enable children to participate as widely as possible in school life and to enjoy that range
of experience

● Engender commitment, friendship and loyalty amongst the wider school community.

STRATEGIES FOR TEACHING

Members of the department are encouraged to:
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● Make learning enjoyable and desirable.

● Promote a positive approach in a challenging and stimulating environment

● Adopt flexible teaching methods appropriate to individual tasks

● Allow opportunities for class teaching, group and individual work

● Use practical and activity based learning, when appropriate, to extend knowledge and
skills

● Be sensitive to the range of learning styles – visual, auditory and kinaesthetic

● Offer opportunities for students to share and celebrate their work

● Help children to communicate their findings in a variety of ways and become involved in
decision making

● Provide opportunities for children to take control of their own learning

● Model formal writing techniques and provide appropriate assistance to support, develop
and extend children

SCHEMES OF LEARNING

In EYFS and Key Stage 1, History provision is taught through the Creative Curriculum.
Topics are on a three-year rotation. Topics may focus on historical elements or have more of
a geographical focus. Details of the topics can be found in Pre-Prep schemes of learning
and the history overview document.

In Years 3 and 4, History provision is taught through the Creative Curriculum. Topics are on a
three-year rotation. Topics may focus on historical elements or have more of a geographical
focus. Details of the topics can be found in Seligman schemes of learning and the history
overview document.

In the Upper School, History is taught using the ISEB recommended syllabus, including
Early Modern Britain (Tudors and Stuarts), Britain and Empire and Medieval Times. Details
can be found in the history department schemes of learning and on the history overview
document. Schemes of learning are reviewed annually and staff evaluations are
encouraged.

All sets cover the same topic work, as the CE history paper ‘differentiates by outcome’. Many
tasks will be suitable for all children and also differentiated by outcome; however, teachers
will differentiate tasks and material to help develop skills and understanding on different
levels where it is required. 
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Scholars may need to cover topics earlier than their peers so they are ready for their
examinations. 

PREP

Pupils are allocated a History prep in Years 7 and 8 once a fortnight.

CLASSROOM DISPLAYS

As a dedicated classroom, the walls of the History Room carries relevant posters, charts and
displays of students’ work.

Bearing in mind that in most cases History is taught in general classrooms teachers are
encouraged to give History displays adequate wall space during the academic year.

Posters and charts should if possible be relevant to the topics being studied.  Teachers are
encouraged to mount displays of students’ work in order to encourage a sense of pride and
achievement.

PARENT TEACHER MEETINGS

As with reports, parent teacher meetings provide a vital opportunity to establish and maintain
profitable links based on trust and understanding.  Indeed, parent teacher meetings enable
teachers to clarify or expand upon subject reports.  The ultimate aim is to help students to
make progress. Children in Year 8 attend parents’ meetings and are directly involved in
conversations about their learning and future targets.

DEPARTMENTAL MEETINGS

These should be held at the beginning of each term but this can be affected by staff
availability, given that many of those teaching history are frequently members of other
departments or are part-time.  Communication is, therefore, often by email and members of
the department are encouraged to contact others for help, advice or to pass on good ideas!

GROUPINGS OF PUPILS

Up to Year 4, History is taught as part of the Creative Curriculum. Topics are taught on a
three year cycle and history content may vary depending on the topic - some are more
History-friendly; others lend themselves to Geography  or Science work.

In Year 5 History is taught in three groups, set roughly by ability for Geography and History.

In Years 6, there are two groups, set by ability for Geography and History.
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In Year 7 there is a Set 1, Set 2 and Set 3  These are based on English sets.

In Year 8 there is a Set 1, Set 2 and Set 3.  These are based on English sets. Scholars will
have an additional 30 minute session per week 

POLICY FOR PUPILS WITH LEARNING DIFFICULTIES

All children work within mainstream classes and get the fullest access possible to the whole
curriculum.  Work in class is differentiated, by teaching or by outcome, and children who are
struggling are supported either in small groups or individually by subject teachers, special
educational needs teachers or support teachers either as in-class support or through
individual sessions, booster groups or Key Skills. ILT sessions can be used to help those
who may need more assistance. All subject teachers are aware of the Learning
Development profile cards and should use strategies identified within.

Appropriate text books are supplied for use by classes who may need more support. 

POLICY FOR HLP PUPILS

The History department realises that all children have talents. Children identified as HLP in
History may demonstrate some or all of the following characteristics:

● An exceptionally keen interest in the world and how the world works
● An ability to and interest in connecting history with present day events.
● An inquisitive mind that manifests itself in oral discussion and questions
● A commitment to do more than simply what is required
● An ability to understand / read historical events and sources within the context of

their time, demonstrating an empathy for the characters and an understanding of the
cultural conditions of the time in drawing judgements and passing comment

In order to challenge the more able students, suitable activities such as the provision of
extension activities will be available for some topics . Appropriate books and sources are
also available for use with more able classes and individuals. 

However, there are other particular methods of providing HLP students with stimulating work:

● Historical trips, in-house History days and follow-up work
● Historical activities during activity time
● Open-ended research work done during holiday time (in the summer involving visiting

historical sites)

The History department realises, however,  that limiting these opportunities simply to those
who are “HLP” is short-sighted and recognises that many children will enjoy these
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opportunities and gain from them. HLP children (and scholars) will be given opportunities to
join an ILT slot for scholarship and advanced work preparation in Year 8.

ASSESSMENT PROCEDURES

Formal assessments and exams take place as follows:

In Years 3 and  4 Year group tests are set, if appropriate within the Creative Curriculum, by
the History teaching staff. 

In Years 5-8 assessments, and exams are set by the Head of Department in consultation
with relevant History teaching staff. Year 8 have one formal assessment (February) but many
opportunities to take timed, written CE papers in lessons and feedback is provided. Year 7
have two formal assessments, based on CE papers but adapted for their level of
understanding. Year 6 and 5 sit one formal assessment paper, written by subject teachers
with a key aim including encouraging and rewarding revision. All children will be given
revision packs for their topic. Year 8 children will have a folder containing revision packs from
the Michaelmas term and are encouraged to revise little and often. There are
dyslexia-friendly revision packs available for some topics.

Assessment also takes place on a daily basis, by listening to children’s questions and
answers, evaluating contributions to discussion work and by regularly evaluating written
work.

MARKING

In order to help each child to develop to their full potential, it is important that the teacher
should respond to a student’s work in a positive manner. 
Ideally the teacher will respond to the child’s work with the child present, but this is not
always possible in Key Stages 2 and 3.  In Key Stages 2 and 3 it is often important to outline
the marking objectives before the task is begun.

If the child is present when marking takes place, it enables the work to be discussed
together and for the teacher to explain the comment if necessary.  It also enables the child to
reflect upon the work, to develop new ideas and for the teacher to suggest how the student
might progress in the future.

Teachers’ written comments should be written clearly and legibly, following the school’s
marking policy.  Such comments should be positive and constructive, suggesting how the
student can improve his or her work.  A future target may help to focus the student’s efforts.

PRESENTATION OF WORK

As an essay-based subject, it is important that children write quickly, neatly and use correct
punctuation and spelling. Some children, identified by the LD department may word-process
their work but it should be printed out and stick in books by the children. 
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In EYFS, Key Stage 1 and Years 3&4, written work might be presented in exercise books
although some work may be displayed on the walls of the classroom and later stored in
folders, especially as part of their ‘Learning Journey’ folder for the Creative Curriculum. 

In Key Stages 2 and 3 work is done in exercise books.

The importance of neat handwriting and presentation should be emphasized to students. 
Work which is considered below the acceptable standard could be rewritten. 

EXTRA CURRICULAR ACTIVITIES

The History department occasionally offers extra curricular activities such as famous
inventors of the Industrial Revolution, the Great Exhibition, Castles and Florence Nightingale

OFF SITE VISITS

History teaching staff are encouraged to organise off site visits as well as history lectures
and experiences at school.  Preferably such events should complement the syllabus.  It is
recognized that such activities enhance what is learned in the classroom.

In the past year, many year groups had a History trip or in-house History day, including a
Roman workshop, Tudor workshop about explorers, a visit to a Tudor Manor House and the
Black Country Museum.

Whilst the advantage of such trips is hugely beneficial for the children and the History , we
must also consider the impact of such events on other departments and the financial
implications. 

HEALTH AND SAFETY

It is the responsibility of the Head of Department to look in detail at the work done by
members of the department to identify activities that could cause harm and do whatever is
necessary to control risks. Risk assessments can be found on Google Drive for many
previous visits and for some activities. 
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Geography

Geography is a compulsory subject at CE.

The main reasons for studying Geography are as follows:

Geography contributes to a balanced education for all. It provides a language, a set of
concepts and ideas that help us see the connections between places and scales that others
miss.  (Professor Peter Jackson)

● Geography helps us understand how the physical landscape evolved.

● Geography helps us to understand our place in the environment and to recognise the
effects, both positive and negative, that our actions could have on our surroundings.  In
other words an understanding of Geographical topics can ensure we make our planet
habitable for future generations.

● Geography has elements in which there is no right or wrong answer. Pupils learn to use
evidence to back up opinions.

● Geography trains our mind and teaches us how to think and process information.

● Geography can help us to understand many other subjects, especially the other
Humanities subjects of History and Religious Studies.

● A lack of Geographical knowledge prevents people from truly understanding the world
they live in.

● Geography enables us to go outside the confines of the classroom and to see first hand
the topics studied in lessons, both via the use of ICT and by going out in the field.  It can
therefore be an interactive subject.

The aim of the Department is to make all students think as geographers. This is achieved
by

Providing:
excellent knowledge of where places are and what they are like

an excellent understanding of the ways in which places are interdependent and
interconnected and how much human and physical environments are interrelated.

an extensive base of geographical knowledge and vocabulary

fluency in complex geographical enquiry with the ability to use questioning skills and
analytical and presentational techniques.
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the ability to reach clear conclusions and to develop a reasoned argument.

Showing:
originality and imagination in interpreting and representing the subject matter.

Using:
fieldwork and other geographical skills and techniques.

Creating:
a passion and commitment for the subject and a curiosity to find out about the world and its
people.

the ability to express well balanced opinions rooted in very good know
Developing:ledge and understanding about current and contemporary issues in society and
environment.

Teaching and Learning

Recognising each child as a unique individual, the Department strives to match learning
tasks to appropriate levels of ability and attainment so that all children can gain a sense of
achievement and pleasure from their learning and make progress.

The following examples from the whole school curriculum policy are particularly pertinent to
geography

The ability to ask questions, solve problems, argue rationally and apply themselves to tasks.

To use data effectively and with understanding.

Develop a critical understanding and respect for the environment and the world in which they
live and an awareness of the inter-dependence of individuals, groups and nations.

Develop a respect for other people acknowledging that differences in background and beliefs
bring richness into our own lives.

Teaching is organised as part of the Creative Curriculum in Years 3 and 4 and taught in tutor
rooms. The Head of Department leads lessons with support from class teachers.  

In Year 5 teaching is in the Geography Room. Year 6, 7 and 8 are taught in ability groups by
specialist teachers.

Students are encouraged to make cross curricular links; teaching is often supported by other
specialists notably in ICT, Science and Art.

Significant practical fieldwork takes place in Year 8. Teaching outdoors takes place in all year
groups as appropriate notably in Year 6 with the microclimate research. 
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Classics

Introduction: This document is a statement of the aims, principles and strategies for the
teaching and learning of Classics (primarily Latin and some Greek in years 7 & 8) at
Winchester House School.

What is Classics? Classics is the study of Latin and Ancient Greek. The vast
majority of teaching time is taken up with the structure of the languages, principally because
90% of the Common Entrance exam and usually 100% of the Scholarship exams involve the
translation, comprehension and prose of Classical text. There is room for teaching of other
areas of the subject such as ancient history, mythology and derivatives, mainly because this
needs to be known for exams, but also in order to place the whole subject into context and to
make it more relevant for students. The latter is vitally important in this day and age! WHS
currently places greater emphasis on the knowledge and understanding of Greek
mythological stories, for questions at CE examinations (Level 2 and above)

Why do we learn Classics? What are its aims and objectives?

Although there are many reasons for studying Classics, each Classicist will have his/her own
view on the relative importance of these and how crucial they are to the understanding and
competence students will take away with them.

1) Awareness of syntax and grammatical structure in language: (A2,3,6)
through the study of Classics, students will develop a strong understanding of the structure

of language and will be capable of analysing a sentence, breaking it down into its
component parts. They will be able to label each word and define its function in the
sentence (e.g. subject, verb, object etc). They will also develop an understanding of
tense, expressing actions in the past, present, future etc. The more accurate their
analysis of the sentence, the more satisfaction they will derive from the mental
exercise of fitting all the pieces together.

2) Development of clear and concise thought processes: (A1,2,3-P1,27)

The rewards of accurate analysis and syntax spill over into that crucial area of education –
namely the development of more concise and clear ways of thinking, speaking and
writing. These skills underpin every aspect of a student’s development across the
curriculum.

3) Problem solving and resilience. ( A6; P2)
Pupils should be encouraged to apply the rules of syntax and grammar to their translation

work and to build their confidence by working out the meaning of Latin texts, by
rigorously applying the rules they have learnt and persevering when faced with more
difficult and lengthier Latin texts.
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4) Independent thinking and learning. (A8; P2)
Pupils should be encouraged to

explore and learn with greater independence, using dictionaries when needed

and working out new meanings.  Inquisitiveness and problem solving should

be part and parcel of  their study of Classics

5) Supporting of other areas of the curriculum: (A 2,3,6: P1,2,3,4,5,7)
The above approach to the study of Classics encourages learning skills which should

transfer to all other subjects. There are some obvious and clear cross-curricular links
between Classics and other areas of the curriculum, such as languages. It reinforces
the teaching of many departments within the school, not just English. Just as 60% of
English derives from Latin (and 20% from Greek), the figures are comparable in
French. Pupils are encouraged to use their knowledge of French, as well as English,
to try to decode Latin words. Scientific words, phrases and expressions often derive
from Latin or Greek. The history of the ancient world has bearing on more recent
history, underpinning and heavily influencing the history of the western world. The
logical nature of Classics utilises the same skills needed in Mathematics. It is
interesting to note that a good Classicist will invariably be a good Mathematician,
although the same link cannot always be made between Classics and English.

In addition, an understanding of the civilisation and culture of Greece and Rome allows us to
know more about our own civilisation and culture. Western culture is clearly derivative upon
our Classical past, and we can learn just as much from the differences between the two as
we can from the similarities.

The study of Classics per se can be great fun and very rewarding. By exposing the vast
majority of students at WHS to it, hopefully many will enjoy it thoroughly for itself, without
having to worry about the reasons and purpose behind it all!

The National Curriculum: Classics is not a subject governed or regulated by the National
Curriculum. Whenever possible, however, we study the same areas of history and
mythology which need to be studied in other subjects.
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Strategies for teaching Classics: The current schemes of work outline the topics studied,
as well as the resources and strategies used to teach Classics at WHS.

As each new grammar topic is introduced, the teacher will give a detailed explanation to the
whole class of how to use the point of grammar in the context of a sentence or phrase with
lots of simple examples. They will reinforce the point through question and answer sessions,
providing differentiation by offering varying amounts of support. Pupils will then be able to
practise what they have learnt by completing exercises in the textbook. These are
sometimes done orally, but mainly in writing in their exercise books. Sometimes students will
be allowed to work in pairs. With older students, they are also encouraged to work in groups
on translations, so that they pool their ideas and use grammatical argument to justify their
own particular translation of the text.

Other methods of reinforcement of grammar and vocabulary include memory games such as
‘Noughts and Crosses’ whereby students can work independently or as part of a team, last
man standing, kinaesthetic puzzles and a range of ICT websites. The Department offers
Vocab Express to both Year 7 and Year 8 to enhance their learning and knowledge of Latin
vocabulary for CE examinations as well as scholarships. Pupils’ use of the website and
perseverance in completing modules successfully can be monitored by teachers.
Competitions and homework tasks linked to vocabulary can be created and set by teachers.

( A 5)-ICT has been introduced and developed in the last few years within the Department,
adding some variety to more traditional teaching methods. The successful use of individual
chrome books within the school means that students are increasingly familiar with a number
of websites , including the Caecilius Cambridge Latin Course website for Year 6 (following
the textbook currently used) and www.languagesonline.org.uk , a free website created by
teachers with a particular focus on the practice of grammar .

ICT will also continue to be used and encouraged for non-linguistic studies, such as
research into Greek mythology, Roman civilisations and such like.

Teaching is differentiated through questioning techniques, teacher support, timed exercises
and tiering at Common Entrance and Scholarship. There are opportunities for the gifted and
talented for independent study through project work and the use of a question book,
whereby students are encouraged to find the answers to their own questions, using
reference books and the Internet.
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Less able students can be further supported with the use of ICT and kinaesthetic puzzles,
which often appeal to them and by working in pairs or teams.

Prep : Prep for years 7 & 8 only. This should take place in the school day. Marks for
preps are recorded and used in calculating student achievements and
reporting. They should consolidate learning and inform teaching - hence
feedback from individual prep should be timely and informative.

Classroom

Displays: Teachers should display examples of students’ work in their classroom and
displays should be renewed, whenever possible. Where classrooms are used for a
number of different subjects, effort should be made to feature a representative
amount of Classics’ work.

Setting: Pupils are ability set in Years 6, 7 and 8.

Year 6 has 3 sets. _ set 1 and 2 x parallel sets; 2a and 2b

Year 7 has 3 sets – set 1 and 2 x parallel sets: 2a and 2b

Year 8 has 3 sets. set 1 and 2 x parallel sets; 2a and 2b.

The maximum number of students in each set will be 20.

The aim is to encourage the continuity of teaching and teacher, for each set, in Years 7 & 8,
wherever possible.

Curriculum time:

Assessment Procedures: (A1)On-going, informal assessment of students takes place in
lessons and any concerns or issues regarding individual students are discussed promptly ,
either via email or meeting.

Pupils sit weekly vocabulary tests and weekly or fortnightly preps and marks are recorded for
the purposes of form order calculations and reporting to parents. Preps should be marked
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promptly and feedback given to students in a timely manner. They should also inform the
teaching and learning within a set, or even the Department

More Formal Assessments:

In Year 6, at the end of the Summer Term students sit an End of Year formal examination.
This helps to inform setting in Year 7.

In Year 7, students sit a formal assessment early in the Lent Term (February) which is
usually in the form of a Common Entrance paper Level 1 for most students, with the option
of a Level 2 for the top set/ more able students. The End of Year examination is also a
Common Entrance paper at Level 2 for all students. Specific vocabulary and grammar are
provided in all these CE assessments, where it is felt that students have not yet acquired the
vocabulary or grammar. It is given to students in advance of the examination and with plenty
of time for them to learn it.

In Year 8, students sit up to 3 separate assessments, with just one of them in a formal “trial”
setting, later in the Lent term. In the Michaelmas term , all students sit a CE Level 2
examination within the informal context of the classroom and at a similar time to the core
subjects’ trials. In the Lent term, students sit a CE Level 2 paper as part of the formal trials
(March) in the school hall. Finally, teachers have the option of running a further “informal
trial” at the beginning of the Summer term to assess/fine tune teaching and learning before
the Common Entrance exams in May. Papers and timings for scholars will be tailored to suit
the requirements of individual senior schools’ papers. For Common Entrance candidates
they will reflect the level at which students are being entered in the June CE examination
(although most will sit a Level 2).

Learning

Difficulties: Pupils with learning difficulties can be given additional support within the
classroom (pair work, kinaesthetic tasks, teacher support, use of ICT, etc) and tasks can be
differentiated. Vocabulary tests, handwriting and spelling will be supported. Where students
have specific and recognisable learning difficulties, teachers will liaise with the LD/KS
departments to ensure that individual students get the most adequate support for their
needs. Where a student may be struggling , it may be decided in consultation with parents
and the LD/KS Department that he/she would benefit more from KS input than from the
study of Latin. This decision should be made, if possible, prior to the beginning of Year 7,
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when decisions about senior schools are made and Latin becomes more heavily grammar
based and geared up to the preparation of the CE examinations.

In Year 8 at Common Entrance , students with learning dificulties will benefit from having
25% extra time added on to the examination time.

Gifted &

Talented/

Independent

Study: Opportunities are provided in all year groups for students to
undertake independent study. This may take the form of a question book
where students record their own questions and then at a given time are invited
to research these questions and report back with their findings. Optional
projects may be set as holiday work for Years 6 and 7.

Marking: All students’ written work will be corrected with a comment and, where
appropriate, a mark will be given for the purposes of benchmarking and reporting to parents.
These marks will reflect weekly tests and preps as well as other class work where no
individual child receives any additional teacher support. The preps and class work will
provide a well balanced range of learning activities including translation into and out of Latin,
manipulation of the grammar and comprehension exercises.

Marking should provide constructive and positive feedback. Wherever possible, specific
targets, for either revision, or further learning/understanding of a topic, should be set for
individual progression.

Incentives to participate in lessons, hand in prep and learn vocabulary in order to achieve to
the best of their abilities should be encouraged. In addition to House Points, teacher should
adhere to the awarding of a monthly Latin /Greek learner, who has achieved particularly well
that month – it is at the teacher’s discretion as to the specific reasons behind any given
choice of Learner: highest grades, best effort, greatest improvement, 100% in all weekly
vocabulary tests, etc. The award comes with a certificate, 5 House Points and a small
stationery gift (such as a highlighter to support their Classics work) and students respond
well to the scheme, as it is the opportunity for teachers to recognise their specific
achievements. Other rewards include commendations for exceptional work, stickers and
such like.

Reporting: Two full reports and two interim reports are issued annually for each year
group. Where a teacher intends giving an effort grade of less than 3 in a student’s
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report, it is helpful to advise the student’s tutor beforehand and a comment should
be included to justify it. The same goes for any grades below “C”, meaning that
tutors, as well as parents, are increasingly aware of the student’s difficulties with the
subject and their possible reasons (eg: lack of work, lesson attendance, motivation,
etc)

Data and comments for reporting are entered on the Portal and guidelines and instructions
are issued termly. Assistance is available from Simon Robinson, our ICT technician, if any
problems occur.

Presentation Of Work: Teachers should insist on neat, careful presentation of written
work, to the best of a child’s ability. Pupils should use blue ink or pencil, as per the school’s
guidelines and teachers should comment on their presentation and encourage it where
necessary. Exemplars of students’ handwriting are available in the Staff Room. Incentives,
including House points , can be used to encourage students to improve the presentation of
their work.

Off-site

Visits: Usually in the Summer Term Year 6 visit Chedworth
Roman Villa near Cirencester.

Health &

Safety: Teachers should ensure that their classroom provides a safe
learning environment for students.  Where repairs need to be

made, the Maintenance Department can be contacted by email. For serious
safety issues the Bursar, Peter Robinson, should be contacted.

Any new electrical equipment that is introduced into a
classroom must undergo a safety inspection by the Maintenance

Department.
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Art

Curriculum

Drawing

The Art Department aims to develop a strong grounding in traditional drawing (both
observed and invented). This will be a recurring focus throughout each year. This is seen as
an essential technical visual building block that allows students to better articulate their
creative ideas. Drawing will make particular reference to the human form. In year 7, linear
perspective will be introduced.

Colour

Students are encouraged to blend their own colours rather than relying on ready-mixed
paints. Colour theory will be introduced in years 4 and 5 and students should be confident
with the science of mixing any colour using only the primaries. Students should have an
understanding of the colour wheel, complementary colours (colour opposites) and the tonal
values of colours.

Different media

Students will be exposed to a variety of different creative media. This will take advantage of
the specific skills and strengths of members of staff. While drawing and painting remain at
the core of the curriculum we expect to complete a project in clay, 3D and print at least on a
biannual basis. Animation and textiles, at present are subjects areas that are extra-curricular.

Sketchbooks

All students in year 3 and 4 are offered sketchbooks. These are predominantly for their own
use for independent work. Students are encouraged to use these to explore subject matter
which they are passionate about.

IT

Ipads

The department has 7 Ipads. These are used frequently by students as a tool for visual
reference.

The cameras are used to help students to capture poses/ gestures that they can utilise in
their pictures. The school has regularly been lent a laser cutter that the Art and DT
departments utilise where possible. Access to appropriate software will be arranged with the
ICT department.

History of Art
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Projects will often be based around a particular artist or artistic movement. While we do not
teach art history as a separate subject, students will develop an understanding of creative
movements and how they sat within the cultural and historical setting of their time.

Exhibitions:

We regularly participate in exhibition offered by Independent Senior Schools such as Stowe
and Warwick. This allows students to have the opportunity to have their work shown in a
more public setting.

These currently involve;

Small displays at parents evenings showing work specific to that year group.

Having display boards for viewing during concert intervals.

Making use of new digital projector to show rolling artwork projected before and after
concerts.

Making use of digital school newsletters to showcase artwork.

Displays

The Art-room has a number of display boards which have regularly changing displays of
recently completed work. There are also a number of pieces of semi-permanent artwork
around the school that have been created by groups of children. Due to the historic nature of
the school and the fact that it has many lettings, it is not practical or appropriate to have
artwork in some of the more formal areas of the school.

Marking/ Feedback

Students will be given group and individual feedback every art session. There may at times
be the opportunity for group discussion to open dialogue about each other’s work.

The final artwork will represent a series of challenges and tasks that will have been resolved
using both independent learning and direct instruction.

The art department considers it important for students to derive their sense of achievement
from their final work rather than by looking to a grade for a sense of affirmation. While
projects will be graded and assessed by staff as a record of student progress, the grade will
not be given directly to the students. It is important develop their own ability to gain a sense
of self-worth from their personal achievements. This is critical in developing an independent
voice and resilience. Where possible, students will also complete a self-evaluation of their
major projects.

Recording work
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The art department in the upper school currently aims to digitise as much of the student work
as possible to give a long term record of work as well as being available for newsletters,
yearbooks and other school purposes.

Grading

Most students achieve a grade between A and C. A “D” will only be awarded if a student has
failed to achieve the structured framework of the lessons. Effort grades range from 1 (least
effort) to 5.

Presentation of work

It is expected that students will take pride in their work and that they will treat their own work
with respect throughout a project. Any decision to throw it away and restart should only be
taken with consultation with the teacher.

It is also an expectation that students will respect each other’s work. No-one should draw/
deface anyone else’s work, even if they are asked to.

Extra Curricular

The Art Room is open most break times if a member of staff is present. Students can use it
to finish projects or do some self-initiated work, catch up or extend their class work.

Art Portfolio Activity

This is run 1 or 2 times a week. It is designed to extend gifted and talented students and to
allow them to build up a portfolio with the possibility of applying for a scholarship.

Craft

A further evening art activity will be open to any students in years 5-8 on a first come, first
served basis and open to all levels of ability.

Off Site Visits

Due to the demands on curriculum time, no annual visits are scheduled for the art
department.

Health and Safety

1. That appropriate safety instruction be given when introducing new and potentially
hazardous materials.

2. That all solvents are locked away when not in use and that students are supervised
when using them.

3. That all craft knives are locked in the store room when not in use.
4. The fire exits must be kept clear and all students are familiar with the fire drill.
5. A file containing all COSHH and Risk assessments is kept the filing cabinet above

the bookshelf
6. The kiln is serviced annually.
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Design and Technology

1. Aims Of The Design and Technology Department
A key part of Design and Technology is enjoyment of designing and making. We believe that
wherever possible students should work on projects that result in a finished product which
students can take home.
Design and Technology involves applying knowledge and skills when designing and making
good quality products fit for their intended purpose. Problem solving will be a key part of this
work. Pupils will be encouraged to satisfy the statements of attainment described in the
attainment targets through work which draws upon the programs of study, and follow the
particular requirements for the key stage. They should also apply their knowledge, skills and
experiences gained from comparable levels in other subjects, particularly mathematics,
science and art. Activities of Designing and Making, applying knowledge and evaluating
together with focused practical tasks should be interwoven so that learning derived from
each serves to reinforce learning in the others. Work on attainment targets and programs of
study are aimed to ensure that they provide the means by which students develop their
ability:

• To foster awareness, understanding and expertise in those areas of creative thinking
which can be expressed and developed through investigation, research, planning,
designing, making and evaluating when working with materials and tools.

• To encourage the acquisition of a body of knowledge applicable to solving problems
of a practical/ technological nature through the processes of analysis, synthesis and
realisation.

• To stimulate the development of a range of making skills.
• To stimulate the development of a range of communication skills which are central to

designing, making and evaluating.
• To promote the development of curiosity, enquiry, initiative, ingenuity, resourcefulness

and discrimination.
• To encourage technological awareness, foster attitudes of co-operation and social

responsibility.
• To foster safe working practices.
• To stimulate the exercising of value judgments of an aesthetic, technical, economic

and moral nature.
• To intervene purposefully to bring about and control change.
• To speculate on possibilities for modified or new artefacts.
• To model what is required in the mind, symbolically, graphically and in three

dimensional form.
• To plan effective ways of proceeding and to organize appropriate resources.
• To achieve outcomes of good quality which have been well appraised at each stage

of development.
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• To appraise artefacts created by others.
• To understand the significance of design and technology to the economy and the

quality of life.
2. Objectives of Department
To give all students the opportunity to encounter a wide range of technological experiences.
For students to develop their design and technology capability through combining their
designing and making skills with knowledge and understanding in order to design and make
products.
To fulfil as much of the National Curriculum as is possible within the constraints of time and
facilities.
The above aims and objectives together with the programmes of study and the schemes of
work are interlinked with the whole school aims and development plan.
In particular the following areas are included:

• To identify and develop to the full the talents of students.
• To instill an understanding of Britain's cultural heritage to promote an appreciation of

other cultures and to foster international understanding.
• To encourage the development of knowledge, understanding and skills relevant to

today’s society, especially the world of employment and everyday living.
• To ensure that our students gain a clear understanding of the responsibilities and

rights of being part of a society, and develop the skills necessary to be an effective
member of a team.

• To ensure close liaison between the three sections of the school and to ensure that
students progress smoothly from one section to the next.

• To liaise with parents.
3. Description of the Subject
The subject of Design and Technology is divided into four key stages. Each key stage has
two attainment targets these are designing and making. In addition to this there is a section
of work on knowledge and understanding. The areas of work and the materials used for
each year group are laid down in the work covered later in this document.
At present the timetable provision for the subject 1 hour per week per student for each year
group in Upper School.
4. Prep Policy
Prep is not set in Design and Technology but students are reminded of the importance of
good quality presentation of their design folders and they are encouraged to use free time if
necessary to catch up on any work missed and progress further in this area. Project
enhancement can be done at various times during the week. In addition there is a DT drop in
during ILT sessions on a Tuesday.
5. Key Stage Two
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The work undertaken by KS2 students: The Key Stage Two students, in Years 3, 4, 5 and 6,
are taught by a specialist Design and Technology teacher in the Design and Technology
workshop in the Upper Quad.
Pupils will have experienced a wide range of technological activity and through this will have
covered the majority of work required at this Key Stage.
6. Key Stage Three
The Key Stage Three students in Years 7 and 8, are taught by a specialist Design and
Technology teacher in the Design and Technology workshop in the Upper Quad.
Pupils will have experienced a wide range of technological activity and through this will have
covered the majority of work required at this Key Stage.

All students have access to all the facilities available in the Design and Technology
workshop. All groups in the Design and Technology department are mixed ability, maximum
size aimed for is 20 students. Projects undertaken lend themselves particularly to
differentiation by outcome, but also offer scope for extension for the more able students.
Less able students are encouraged to achieve to their capability and given every assistance
to produce a quality finish in every project.

The additions to the National Curriculum made throughout Key Stage 2 and 3 will, on the
whole, be in the fields of computer aided technology and design. The C.A.D. C.A.M. work in
particular, whether it is in 2 or 3 dimensions, is a big addition in experiences gained. A laser
cutter has been on loan for one half term from Oakham School to allow for C.A.M. During
Design and Technology lessons on occasion students have access to the School ICT room
and the School chrome books to allow for C.A.D.

8. Methodology
The delivery of the subject will be such that students will be given the opportunity to develop
their Design and Technology capability through:

• assignments in which they design and make products;
• focused practical tasks in which they develop and practice particular tasks and

knowledge;
• activities in which they investigate, disassemble and evaluate simple products.

For the majority of projects students will keep a portfolio of design and written work for
assessment at the end of the tasks and projects.
9. Assessment, Standardization and Co-ordination
a. Department marking policy and how it is checked
There are two distinct areas for the grading and assessment of students in Design and
Technology. The first is the school policy of effort grades these take place at regular intervals
throughout the term. All effort is assessed systematically over a period of time within the
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context of a child’s individual capabilities. The effort grades contribute significantly to the
inter-house competition.
Marking of projects in Design and Technology is based on the assessment sheets and staff
records previously agreed.
From Years 3-6 students are marked based on a grading system and each project is given a
grade. At the end of a project an average overall grade is specified based on the grades
students have received throughout the project. Progress is checked weekly and suggestions
for improvement, which will mostly be verbal, are given and students are able to complete
any improvements before the deadline for assessment. The deadline for assessment is the
end of a project. A marking sheet for each Technology Project will be given to students at the
end of each project so they can see a break down of their marks.

 b. Commendation giving policy
See school policy documents.

c. Sanction giving policy
See school policy documents.

d. Attainment Grades
At present attainment grades are given at the nearest opportunity to the completion of the
project. In order to arrive at the grades moderation takes place and all aspects of the project
are taken into account.

e. Standardization and Co-ordination:
The ADT department meets to discuss the projects and supplies needed. Informal
discussion takes place on a regular basis to discuss projects, equipment and materials.
Meetings with the HODs take place on a termly basis.
Internal department documents are annually updated and all staff concerned have the
opportunity to contribute to curriculum planning. There will be ongoing discussions between
the two departments to ensure fair and consistent grades are given.

10. Record Keeping
a. Mark book organisation
Individual teachers will keep their own electronic mark books. A copy of all effort and
attainment grades is kept in an excel database, which is readily available to all concerned.

b. Portfolios
At present a selection of portfolio work is kept by the department, on display to motivate
students and give them something to aim for. Activity work is similarly displayed so that
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students get a clear idea of what type and standard of work is undertaken in DT activity
slots.
At the end of the key stage, or transfer, students can take their work away. Pupils work is
photographed or scanned into folders stored for a quick reference or for exemplar work.
Hard copies will be on the school system for a quick reference for both teachers and
students.
c. Reporting Guidelines
The writing of reports will be in line with the School’s policy and reporting guidelines. Grades
and effort are given to students at the end of each half term. Grades will accompanied by a
report at the end of each term and a fuller report at the end of the academic year.

d. Parent Teacher meetings
Departmental staff will attend an Arts/DT parents (Showcase) meeting in the Lent term to
discuss students work with parents. Work will be provided for Year 3 / 4 come and share
each term.

11. Links with other subjects and cross curricular themes
The subject of Design and Technology has over the past few years developed close links
with the Art and ICT Departments. During the early years there is a greater likelihood of Art
and DT subjects following a joint project topic. In Years 3 and 4 the Design and Technology
projects are linked to the theme of the creative curriculum. The Health and Safety aspects
are very strongly emphasised but through the general work and not as separate topics.
Further development of cross curricular links may be possible in the future. The Design and
Technology and Science activity STEM is provided as a link between both subjects. Literacy
and numeracy are promoted wherever applicable – keywords are displayed and explained
and students are encouraged to use them.

12. Extra curricular activities
Pupils are given the opportunity to enhance their skills and subject knowledge by attending a
Design and Technology activity one evening a week. Projects will be tailored to year group
needs and the activity sessions will be split between Years 3 & 4 and Years 5-8. There is an
opportunity to work with the Science department in the STEM activity and the Art department
of other creative projects.

13. Use of ICT
The use of ICT is constantly being developed through the use of the internet for research
and analysis. Pupils are occasionally allowed into the School Computer Room for certain
lessons involving CAD. At other times chromebooks are booked out to be used in lessons
(mainly for research purposes)

14. Resources available to the department
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Teachers: Martin Scouse Head of Design and Technology Department.
Rooms; One main workshop area including a store room.
Texts; A selection of texts are available but mainly used for reference. A great deal of work is
done through in-house worksheets and the use of instructional presentations.
Equipment; A range of hand and machine tools for working in wood, metal and plastics.
Chrome books and an ICT suite with all the CAD programs necessary.
15. Gifted and Talented
Pupils are identified at the earliest opportunity in line with the School Gifted and Talented
policy. Once identified, opportunities for extension are provided/ dependent on the project,
but differentiation is more likely to be by outcome, illustrated by better quality results. The
student’s name will be added to the school’s gifted and talented register. Pupils will be
identified by the end of Year 7 at a specific ‘potential scholars’ meeting for the possibility to
take part in a Design and Technology Scholarship to a senior school.

16. Pupils with SEN

A Folder is kept in DT which contains seating plans for every teaching and enrichment
group. On the back of these seating plans there is an up-to-date list of each of the SEN
students in that group along with their specific needs and teaching strategies to overcome
these needs.

17. Health and Safety
The Design and Technology department complies with the school’s Health and Safety policy.
Children work safely in uncluttered surroundings and are properly supervised during all
Design and Technology tasks. They are taught the correct use of tools and equipment, and
are made aware of the dangers and how to avoid them by working safely. All machinery and
equipment is serviced annually but it is kept in safe working order. If any problem occurs with
machines during lessons they can be isolated at the switch.

 

18. Risk Assessment
Potentially dangerous tools and equipment are stored in locked cupboards. All machinery is
centrally switched off if there is no teacher in the room for any length of time and the room is
locked. All machinery and equipment has a full risk assessment which is updated annually.
All chemicals have appropriate warning labels and are stored in the hazard cupboard in the
Art room. All the Design and Technology staff training is updated if necessary by an
accredited training establishment ie DATA. This takes place every 3-5 years depending on
frequency of use.

19. Development of the department
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• Continue to develop the computer aided manufacturing area of the department with
the use of borrowed laser cutter.

• Continue upgrading the department’s library.
• Ensure that tools are regularly checked and kept sharp
• Replace / repair / upgrade old versions of tools and equipment as recommended by

independent assessment by Technology Supplies on an annual basis.
• Please refer to separate Department Development plan.

20. Ordering resources
The department is allocated a budget at the start of the academic year.
The HOD will keep a spreadsheet of all outgoings compared to the available budget to
ensure that there is no overspend and that resources are used in a timely and realistic
fashion.
The ordering system in the department requires that staff:-
• Fill out a departmental order form and check with the HOD.
• Keep a copy of the order sent.
• Check the receipt and send the invoice to the HOD to sign.
• The HOD sends a copy to the Bursar for payment.
• The HOD will keep a copy of the invoice and a database to calculate the annual budget.
• Staff purchasing small items obtain a receipt and fill out a petty cash form to claim back

from the Bursar.
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ICT

What is ICT?

Information and Communication Technology is perhaps the fastest-changing and
fastest-growing subject in the curriculum. Its development is intrinsically linked to the growth
and development of the Internet, advancements in technology (from laptops to digital
cameras and videos, digital sound recording devices and mobile phones among other
things), and the way that we all access information and interact (with the media and online),
both in the workplace and at home. ‘Communication’ via IT is a part of everyday life for both
students and staff. Because it is constantly evolving, teachers can learn alongside students
– a very exciting dynamic. 

At Winchester House School the ICT curriculum is divided into four strands:
● Digital Literacy
● Digital Technology
● Digital Creativity
● Digital Society

Aims of the ICT department

This department currently has several main aims:

● To equip students with the skills they need in order to use ICT equipment and
software effectively in their studies both in ICT classes and across the curriculum.
(ICT is becoming increasingly integrated into all academic and non-academic
subjects);

● To open up creative opportunities for students and to work on collaborative projects
both in school and with other schools around the world;

● To give the children opportunities to 'tinker' so that they gain an understanding of how
the technology works, how it has developed and how it may evolve in the future.

● To give the children an appreciation of the history of ICT and the pioneers whose
work led to some of the technological developments that we now take for granted.

● To encourage students to develop their creativity and to be equally comfortable
working independently or as part of a group, sharing what they have learnt and
created.

● To enable all staff to develop into confident and effective users and facilitators of ICT.
● To lead the way in introducing new digital tools.
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Digital Literacy

In a world in which computers play an increasingly important part in children’s everyday
lives, it is important for them to have an understanding of the most common functions and
programs that they are likely to encounter. They need to develop the basic skills that will
allow them to adapt to any new software and hardware that they may find themselves using.

The children we teach have never known a world without the Internet and therefore they
need to understand how to use this amazingly powerful resource in a safe, responsible way.
To become digitally literate our children need to understand the principles of e-safety as well
as how to check the reliability of the information they find online. They should understand the
need to acknowledge their sources and respect copyright.

Digital literacy also covers the ability to use a wide range of ICT equipment such as digital
cameras, microphones, scanners, printers etc. We want our children to be able to pick up a
camera and be comfortable enough to be able to use it to take a picture and then transfer
that picture to their PC. Children are exposed to such a wide range of technology these days
and we want the children to be able to apply their skills and adapt to any new technology
their encounter.

Digital Creativity

One of the key elements of ICT is that it allows children to express their creativity in many
different ways from designing a poster to creating an entire magazine or putting together a
presentation, taking photographs, producing a video or recording a radio show. Whenever
the children are given the opportunity to create and design a product they are encouraged to
think about the audience and alter their plans accordingly.

Digital creativity includes how children can use computers to ‘make things happen’. This
could be completing a puzzle game, altering formulae in a spreadsheet or even writing their
own code to create their own computer program. It is one of our key aims to make our
children digital creators rather than simply digital consumers. We want them to be able to
create a game rather than simply play them, and to write code rather than just using a piece
of software. We want to inspire our children to become the programmers and software
developers of the future and for them to realise that ICT can be used in so many ways in
order to present and manipulate information.

Digital Technology
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The children we teach are growing up in a world in which they are surrounded by computers.
Their homes will be full of devices that are controlled by a computer from the washing
machine in the kitchen to the games console in their bedroom. As a result, it is important that
the children have an understanding of how these devices work and how they communicate
with each other.

As the technology that our children use is constantly improving they need to understand
what these improvements mean whether it is the amount of RAM in their laptop, the
processing speed of their console or the storage capacity of their iPod.

I also feel that it is important for the children to understand how technology has developed
from the days of the telegraph, through the first digital computers such as Colossus and the
home computer revolution of the 70s and 80s, into the modern world of smartphones, tablets
and cloud computing. An awareness of how quickly technology has developed will also
enable the children to think about how the technology might continue to develop in the
future.

Digital Society

Our children are growing up in a world where computers are part of everyday life and the
Internet is seen as a basic human right. As a result, computers have a huge effect on the
society in which our children live and they need to understand what this means for them. The
children need to recognise that computers have a vital role to play in shops, hospitals,
government, the media etc. They will be encouraged to share their experiences and think
about questions such as “Should websites have age ratings?”, “Would computer-controlled
cars be a good idea?” and “Should Facebook be available to under 13s?”.

We also encourage the children to think about how society has changed and been
influenced by the invention of computers and how society may continue to change in the
future. We will consider certain aspects of science fiction such as a future in which robots
live alongside humans.

The influence of social networking sites over traditional media such as newspapers and
television will be explored and we will look at how technology and social media have
transformed the way we report and receive the news. We will also look at how other cultures
around the world use and experience ICT.
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Music

In year 3 and above over 50% of our students learn at least one musical instrument, have
singing lessons or do speech and drama. All children learning a musical instrument have the
opportunity to take graded music exams through the Associated Board of the Royal Schools
of Music, Trinity Guildhall or RockSchool, and we have an enviable record of success in this
area.

There are many instrumental and vocal groups covering the majority of instruments and
abilities, there are junior and senior groups for wind, brass, guitar, strings, singing and
percussion and we also run theory and aural groups for beginners to more advanced.  We
also offer Scholarship groups for students who are or maybe getting ready for music
scholarships.

Children are encouraged to perform regularly for an audience and there are concerts
throughout the year for all ages and abilities, ranging from informal junior and senior
lunchtime concerts held in the Michaelmas Term, to evening concerts for each discipline we
teach, and also once a term ‘show stopper’ concerts, at which every musical group performs
to a packed hall.  In addition there is a music competition during the Lent Term, which is
open to all children from years 3-8 and to which two external adjudicators are invited to
assess children’s performances in the latter stages of the competition.  At the beginning of
the Michaelmas Term, the House Shout provides an opportunity for Year 8s to lead their
houses in spectacular performances of dance and singing working with children in years 3 -
7.

‘Cantoris’ our auditioned choir performed on several occasions in the local community.  In
addition the choir is responsible for leading three high-profile church services held in
St Peter’s Church, Brackley, and an Alumni Service at St. John’s Church, Hyde Park,
London at Christmas and at the end of the school year in Brackley.

Within the classroom, all children from Nursery to year two receive two lessons of music
each week, one for the academic appreciation and development of instrumental skills and
the other focused on singing, rhythm work and musical games.  Children in years 3-8 have 1
music lesson per week and have an opportunity to join a multitude of extra-curricular music
options.  Singing has both a Junior Choir and Cantoris, meaning a high profile group led by
the director of music is an option for all from year 2 to Year 8.
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Drama

Our principles

1. We are at our most creative when we are having fun: “playing” is fundamental to
drama work.

1. Drama is about communication, both to an audience and in developing
social awareness in order to work effectively with others.

1. Drama has rules: there is a discipline to it.

1. The ensemble feeling of collaboration is key : listening to each other as
well as both respecting and applauding other people’s work is
important.

1. The process matters as much as, if not more than, any performance.  It
can develop a child’s self-discipline and confidence.

1. Watching other people’s work and evaluating it as a group is important.
It can develop skills of self-understanding and self-knowledge.

7. Teacher assessment is ongoing for every minute of every lesson: the
children must be aware that grades do not simply arise from any performance
element.

DRAMA AT WHS

Drama is used both in and out of the classroom. Curriculum Drama lessons take place for all
children in years 2-8; children have the opportunity to perform on stage right the way through
from pre-prep to Year 8; particularly in English but in many other subjects too, drama is a
popular teaching method; and children can sign up for speech and drama lessons, as
individuals or in small groups; furthermore, optional theatre trips are a regular and enjoyable
addition to the English and Drama curriculum at WHS.

CURRICULUM DRAMA

In Years 3 & 4, drama is taught in tutor groups and in Years 5 – 8, it is taught in mixed
groups, alongside music and PE. In order to ensure coverage of basic skills and their
development, the department follows a yearly plan of specific skills that each year group
covers.  Please see Google Docs:
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Staff Information/Academic/Curriculum/Schemes of Learning/2019-20/drama

All students have the chance to perform in an academic year and parents are encouraged to
come and support their children. It is also an opportunity for parents to monitor their child’s
progress.  Please see the following document;

Staff Information/Academic/Curriculum/Schemes of Learning/2019-20/Drama/Drama
Performance Coverage by Yr.doc

ASSESSMENT IN DRAMA

Students are made aware of the skills below and reference is made to these values within
lessons. The children are assessed termly using levels that have been created by the
department and based on the following three drama skills:-

● Working as part of a group
● Performance
● Evaluation

Working as part of a group means …

● How well students contribute ideas
● How effectively they co-operate within a group
● How well they collaborate with, listen to and are supportive of others
● How effectively they remain on task through a group exercise

Performance means …

● How effective students are at putting into practice the particular skill or technique that
is being taught

● How well they stay in role through a performance sequence
● How well they maintain control of their performance

Evaluation means …

● How well students see strengths and weaknesses in their work and the work of
others

● How willing they are to contribute to discussions on evaluation

Each student is given an achievement and effort grade, that is recorded in the teacher’s
planner and then reported to parents through the WHS reporting system;

The achievement grade (A – E) is a reflection of how effectively students have done the
above over the reporting period.
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The effort grade (5 – 1) is a reflection of how hard students have tried to do the above over
the reporting period.

Please refer to the following documents:-

Staff Information/Academic/Curriculum/Schemes of Learning/2019-20/Drama/Drama
Levels WHS Yrs 5 – 8.doc and Improving Levels Sheet.doc

REPORTING TO PARENTS

Reporting to parents is in line with the school reporting schedule. Years 5 – 7 receive an
interim report and a full report in the Summer Term that will contain future targets for the
students to work on.

Parents meetings do not take place in Years 5 – 8 but parents will see their children perform
every year, which allows them to see student progress. Drama teachers are always
available for one to one consultations and are contactable via email for any termly issues.

The parents of Speech and Drama students meet with their teachers during the Lent Term.

HIGH LEARNING POTENTIAL

Please see the High Learning Potential document for more information about how the Drama
Department develops students with high learning potential.

SPECIAL EDUCATIONAL NEEDS

All children in drama are given the same opportunities to create and perform in drama. When
a child has a special educational need that is affected by their work in drama, the
department will do its utmost to make sure that child can access the work. All the SEND
documents are taken into consideration and children’s needs will be accounted for, for
example giving children one instruction at a time, helping them interact within a group
situation and encouraging independence.

REWARDS AND SANCTIONS

As per the school policy, both house points and strikes are given out in drama. Stickers are
given to children to enable them to collect house points in the lesson as few carry their
diaries to the subject because of its practical nature. The sticker is then stuck into their diary
on return. Commendations are given out in drama for those students who go above and
beyond for the subject or to those who create exceptional pieces of work, in class or in
performance.
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EXTRA CURRICULAR ACTIVITIES

Drama is often offered as an additional activity in both Pre-Prep and Upper School. In the
Michaelmas Term, a drama scholars activity takes place in order to prepare scholars for their
Assessment Days, which are usually early in the Lent Term. Skills such as improvisation,
taking direction and portfolio content are covered in the sessions. The Year 7 play is directed
and rehearsed in two activity slots in the Lent Term.

THEATRE  VISITS

Children are given opportunities to go to the theatre. There tends to be an optional
Christmas theatre trip for Years 5-8. In recent years, we have seen “Matilda” and “The
Christmas Truce” at the RSC. Ad hoc theatre excursions are organised from time to time,
particularly in Years 7 and 8. Last year there was a Year 7 & 8 drama scholars trip to see
“War Horse” in Milton Keynes and “The Woman In Black” in Northampton.

PROFESSIONAL WORKSHOPS

From time to time, children are given the opportunity to work with theatre companies and
senior schools. Last year we welcomed the Head of Drama at Bloxham School to take a
workshop with our Speech & Drama students and several Year 5 students attended a Day of
Dance at St Edwards, Oxford.

SPEECH AND DRAMA

Speech and Drama is an optional, paid extra. Children can opt to have a 30 minute lesson a
week to work towards LAMDA exams in February and June. Lessons are on a 6 week
rotation programme, to fit in with the two week timetable. The Head of Drama liaises weekly
with the two Speech and Drama teachers. There are Speech and Drama performance
evenings for Year 8 in January and Years 4-7 in June.
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PE and Games

Education is paramount to any child’s development and we endeavour to provide the
students with the opportunity to enjoy being active in physical education and games through
game situations, recreational pursuits, outdoor activities, HRF, swimming, rhythmic and
expressive movement plus the skilled movement offered through gymnastics.

The department has an advantage over others in seeing students in numerous situations
requiring safety, confidence, co-operation and competition. Our intentions are to build a
strong relationship with the students, being friendly, fair, firm, sympathetic and approachable
which hopefully forms an important two way process of respect. We hope to foster a
professional but caring approach in physical education and games giving the students the
opportunity to develop interests and talents in line with the schools mission statement.

Physical education is the part of the curriculum that can contribute most to the physical
experience of the students. The students have the opportunity to develop a good range of
individual activities apart from the competitive team games which we promote and which are
in line with present Government policy. We believe that there is a need to cater for the
leisure / recreation type activities. However, the traditional team games have much to offer,
creating social as well as physical learning situations. Therefore team games make up a
large percentage of the school’s physical education timetable.

It is recognised that a good physical education and games department plays an important
part in the development and maintenance of a sound discipline base. It has a profound
effect on the tone and quality of life of the whole school, i.e. fair play, success and failure and
the relationships between staff and students involved in extra-curricular physical education.
It is important, therefore, that adequate time and recognition be given to this important
subject area

The work of the PE and Games Department is designed to compliment and contribute to the
general aims of the school.

As a department we appreciate that students come to the lesson with differing levels of
ability, experiences, maturation and physiques. We, therefore, acknowledge that not all
students can or want to be top level performers, or that they will not see PE or Games as a
positive experience. Indeed, given the physical and open nature of the subject, for some
such an activity places additional pressures and anxieties on them.

By focusing on enjoyment, with the emphasis placed upon personal improvement, it is hoped
that every student will be able to find progress and satisfaction in some, if not all, the
activities we offer.

As physical educationalists, we have a responsibility to enhance the physical and social
development of all students and have a significant role to play in fostering a positive attitude
towards exercise. By presenting such expectations, it is hoped that it will lead to an interest
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in sport, inspiring students to pursue active lifestyles whilst at Winchester House and in their
future.

Continuation in sport may take many forms and may be seen in a variety of roles: coaching,
umpiring, playing, or spectating. The department is keen to enhance the necessary skills to
such roles, getting students to become not only competent players but also knowledgeable
and appreciative of those that organise and oversee their matches. There is an expectation
that every child from Yr 3-8 will represent the school in the three major sports at least once a
term.

An appreciation of the ‘self-worth’ of all students is important, with students being
encouraged to be sympathetic to the needs of others and appreciating their own and others
strengths and weaknesses.

It is hoped that the PE and Games Department at Winchester House will produce many
opportunities that will promote the students’, personal, social and moral development. For
example, in sharing and showing of work, in activities that require co-operation or include the
experience of leading and following, in appreciating and accepting the different abilities and
qualities of themselves and their peers, in the concept of fair play and the observance of
rules.
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